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This study represented an attempt to determine the relationship
between self-perceptions and realism of vocational preferences for a
sample of 80 students randomly selected from the 1970-71 freshmen class
in a predominately black private college. The major hypothesis was that
there is a statistically significant relationship between the subjects*
self-perceptions and the realism of their vocational preferences.
For the purposes of this study, vocational preference is the
subject’s interest in areas specified by his responses to the Strong
Vocational Interest Blanks (SVIB), Realism of vocational preferencefdenotes
a positive and statistically significant correlation between the following
variables? (l) scores on the SVIB Occupational Scales and Scholastic
Aptitude Test (SAT) scores, (2) scores on the SVIB Occupational Scales and
high school grade point averages, (3) chronological ages and scores on
the SVIB Age-Related Scale, and (ij.) scores on the SVIB Basic Interest
Scales and scores on the SVIB Occupational Scales. Self-perception refers
to a measure of the kind of person an individual perceives himself to be
as indicated by his responses to the Sixteen Personality Factor Questionnaire
(16PF).
The ^earraan Rank Difference Correlation Coefficient technique was
used to test the extent to which variations in one factor corresponded
with variations in other factors. The "t" associated with the value of "rs”
was used to determine statistical Significance, The ,05 level of signifi¬
cance (one-tailed test) was the criterion for acceptance.
Statistically significant correlations were found between each of
the following pairs of variables:
1. self-perception as reflected by scores on the Extraversion-
Introversion Scale of the l6PF and vocational preference as reflected by
scores on the Occupational Introversion-Extroversion Scale of the SVIB.
2. self-perception as measured by scores on the Tough Poise-
Responsive Enotionality Scale of the 16PF and vocational preference as
measured by scores on the Masculinity-Feminity Scale of the SVIB.
3. vocational preference as reflected by scores on the Occupational
Introversion-Extroversion Scale of the SVIB and vocational preference as
measured by scores on the Masculinity-Feminity Scale of the SVIB,
U. scholastic aptitude as indicated by combined Verbal and Math¬
ematical scores on the SAT and academic performance as shown by high school
grade point averages,
5, scholastic aptitude as measured by combined Verbal and Math¬
ematical scores on the SAT and vocational preference as measured by scores
on the Basic Interest Scales of the SVIB,
6, scholastic aptitude as indicated by combined Verbal and Math¬
ematical scores on the SAT and vocational preference as measured by scores
on the Occupational Scales of the SVIB,
7, academic performance as reflected by high school grade point
averages and vocational preferences as indicated by scores on the Basic
Interest Scales of the SVIB,
8, vocational preference as measured by scores on the Basic Interest
Scales of the SVIB and vocational preference as measured by scores on the
Occupational Scales of the SVIB.
No statistically significant correlation was fotind between each of
the following peiirs of variables:
1. self-perception as measured by scores on the Tough Poise-
Responsive Ehotionality Scale of the l6PF and vocational preference as
measured by scores on the Occupational Introversion-Extroversion Scale
of the S?IB,
2. self-perception as reflected by scores on the Extraversion-
Introversion Scale of the l6PF and vocational preference as measured by
scores on the Masculinity-Ferainity Scale of the SVIB.
3. self-perception as measui*ed by scores on the Extraversion-
Introversion Scale of the l6PF and self-perception as measured by scores
on the Tough Poise-Responsive Snotionality Scale of the l6PF.
h* chronological age and vocational preference as reflected by
scores on the Age-Related Scale of the SVIB.
5. vocational preference as measured by scores on the Occupational
Scales of the S7IB and academic performance as indicated by high school
grade point averages.
Sight of the thirteen pairs of variables correlated positively,
supporting the hypothesis that there is a relationship between self¬
perception and realism of vocational preference.
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CHAPTER I
BACKGROUND OF THE STUDY
American society dictates that in order for a person to be worth¬
while, he must be productive. Childs (1970) points out in his dis¬
cussion of assumptions about the work ethic that it is through work
that an individual achieves identity. He believes that, as our society
is presently structured, work is one of the principal means by which
the individual gains stature in the group. Zaccaria (1970) is of the
opinion that work can be a vital facet of life and that it defines our
existence as no other activity can. Moreover, he believes that work
can be a source for success, satisfaction, and pride.
The pervasiveness of these values throughout society is such that
it greatly inflijences conversations adults commonly have with children.
Adults, upon meeting a child, are frequently heard to ask, "What do you
want to be when you grow up?" Children readily understand the adults'
expectations and normally reply in terms of some occupation. Moreover,
during play, children often dress and act out certain vocations. By
the time the child reaches ninth grade, many of his educational deci¬
sions are based on the occupation he expects to enter.
Work, for most people, appears to be almost as important as life
itself. This attitude is evident in Super's (1963) listing of the
reasons people work: (1^) provide a livelihood, (2) maintain satisfac¬
tory human relations, (3) enjoy the satisfaction from working, per se.
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The inportance our society places on the value of work requires that
each member make a vocational choice and prepare himself for it.
It is the opinion of Warner (I960} that the work a man does tells
more about what is significant in his culture than any other single
item of information. Upon assessing the inportance of work to man,
Peters and Hansen (1970) indicated in their study that:
The nature of vocational guidance and career development re¬
flects the place of work in the society which encompasses
them. To a large degree, most people take work for granted;
it is a necessary part of life. This does not mean that
people fully realize what work means to them [p. l].
Super (1951) has postulated that, in expressing a vocational pre¬
ference, a person puts into occupational terminology his ideas of the
kind of person he most reliably perceives himself to be. It is his
belief that in entering an occupation, a person strives to inplement
his self-concept, and upon becoming stabilized in an occupation, he
attenpts to achieve self-actualization. Holland (1966) concurs with
Super in that he also sees the choice of a vocation as an expression
of one's personality.
Based on the observations of Warner, Childs, and Zaccaria and on
the theoretical frameworks of Super and Holland, the writer believes
that the vocational choice of the individual is significantly deter¬
mined by his self-perception.
The nature of a person's self-perception can be measured by infer¬
ences; inferences regarding the realism of a person's vocational pre¬
ference have been made from measures of his self-perception. Previous
studies (Tageson, 1960; Super et al., 1963; Hill, 1965; Hollender,
1967; Bare, 1970) used measures of self-perceptions as criteria against
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which they evaluated the realism of their subjects' vocational decisions.
While it might be desirable for the writer to determine the exact state
of the private world of the individual and to get an exact assessment
of his self-perception, he;imust, at present, use his judgment and that
of other researchers in selecting criteria which will yield acceptable
approximations.
The individual interprets phenomena to fit into his perceptual
framework. Distortion and selective attention play major roles in this
interpretation (Wilson, Robeck, and Michael, 1969, p. 193). It is the
writer's opinion that the counselor's or educator's role becomes crucial
in assisting students during the task of interpreting phenomena within
themselves and from the external world; that is, many students need
assistance in sorting out what is, what can be, what they wish were,
and what they want to be. It is necessary for educators and counselors
to help students incorporate reality factors into their private worlds
before they inextricably link themselves to vocational choices or before
they lose the opportunity to prepare for a career that is worthy of
pursuit by going too far in the wrong direction.
The writer relied on Super's (1963) statement about the realism of
self-concept when he made his decisions on how to measure the realism
of vocational preferences;
Realism of the self-concepts denotes the degree of agreement
between the individual's picture of himself and external,
objective evidence of his status on characteristics in
question. Studies of the accuracy of the self-estimates as
shown by agreement of self-estimates and the test scores or
peer ratings are a commonly encountered illustration of this
metadimension, it is only partly phenomenological, as the
individual's percept of himself is conpared with data seen
and organized by an outside agent [p. 28].
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It is incumbent upon the counselor of black students to exercise
caution in interpreting personality test data or academic ability test
data as reality criteria. The inplications of Thomas and Sillen's
(1972) criticisms of the Minnesota Multiphasic Personality Inventory»
the California Personality Inventory, and intelligence tests are just
as valid for other measures of personality characteristics and academic
ability. Thomas and Sillen stated that, "The IQ can be useful as a
prediction of school achievement if the children tested have a common
social background and comparable school experience [p. 38],’* and that,
’’Studies of sex-role confusion have rightly been criticized for being
class-bound, culture-bound, and time-bound [p. 98]." This is not to
say that scores on personality inventories and tests of academic ability
cannot be useful as reality criteria for blacks. It does, however,
point out the absolute necessity for taking a close look at the back¬
grounds of individual clients and for evidences of possible cultural
biases in standardized interpretations of protocols. The researcher
agrees with the opinion of Barnes (1972):
Today, counseling faces a challenge which strikes at its very
foundations—the challenge to address itself to the needs of
black folks in a meaningful and positive manner. We have ex¬
amined the theories, principles, and practices of counseling
and have found them wanting. Time and again, black observers
from many quarters have sounded the need for new social
forms—forms responsive to the needs and experiences of black
people. Counseling also does not escape this judgment [p. 213].
Based on these observations, criticisms, and challenges, the counselor
must become extremely sensitive to the needs of black college students
and use every means available to him to assist the freshman in his
search for realistic vocational decisions.
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Evolution of the Problem
The self-theory of Super on vocational development and Rogers'
self-theme in counseling and personality influenced to a great extent
the undertaking of this study.
If counselors are to be effective, or more effective, in helping a
student make realistic decisions in the world of work, they should be
knowledgeable of the individual's scholastic aptitude, interests, per¬
sonality, and academic performance.
Regarding the personality of the individual, it is the belief of
Hunt (1962} that to have a thorough understanding of the relationships
between individuals and society, it is helpful to have a clear concept
of the meaning of personality. Regarding man and his personality. Hunt
stated thats "It has been said that every man is in some respects like
all other men, in some respects like some other men, and in some re¬
spects like no other man [p. 177]."
Recently a number of vocational theorists have made significant
contributions to the theory of occupational choice, and one of the most
notable theorists is Super. In a study regarding occupational choice,
Tageson (I960} stated that:
Super's first tentative effort to formulate a theory of voca¬
tional development and choice appeared with the publication
of his paper, "Vocational Adjustment: Implementing a Self-
Concept" (1951'}. The initial suggestion is here made that
"tracing the processes of making a vocational choice, and
adjusting to an occupation is, essentially, describing two
processes — that of trying to make that concept a reality."
Very briefly, in choosing an occupation one is, in effect,
choosing a means of inplementing a self-concept [p. 4].
Rogers (1951} has theorized that the best vantage point for under¬
standing behavior is from the internal frame of reference of the
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individual himself. Tageson (1960) referred to this point by stating
that the main themes of the theory of Rogers are that the behavior of
the individual is motivated primarily by forces experienced and per¬
ceived in his own phenomenological field, and his own private world of
ejqjerience.
Tageson used a Q-sort instrument to obtain descriptions of the
self, the ideal self, the ideal seminarian, and the average seminarian
from 120 seminary students, together with faculty and peer ratings of
realism in the vocational choice of each seminarian. He found positive
and significant relationships between compatibility of self and occupa¬
tional role concept, both actual and ideal on the one hand and realism
of vocational choice as rated by both peers and faculty (r = .30-.39)
on the other (Tageson, 1960).
While serving as a counselor at Morehouse College, the researcher
had conferences with students who either had not decided on a vocation
or who had indicated vocational preferences which did not appear to be
compatible with their scholastic aptitudes, academic performances, and
expressed interests. It was on this job that the researcher became
restive regarding the vocational preferences of a number of students.
He hypothesized that there were other students who had come to the in¬
stitution without a sense of their own competencies to perfomi well
and choose well. This feeling of incompetence becomes qualified in a
sense that the student cannot excel or overcome the incongruencies be¬
tween his vocational preferences and his self-perceptions. The re¬
searcher felt that, if a freshman college student does not develop a
sense of conpetence and realism in meeting the expectations of the
7
institution and life, he obviously has added to his problems in his
search for identity in the adult work-oriented world.
Research findings and observations made by the researcher inpelled
him to undertake this project to determine the relationship between
measures of self-perception and measures of realism of vocational pre¬
ferences in the freshman class at Morehouse College.
Contribution to Educational Research
This research was undertaken with the hope that the results will
contribute to the understanding that counselors, instructors, and ad¬
ministrators at the institution have of their student body and that it
will contribute to the general body of knowledge about vocational de¬
velopment, particularly that of blacks. Specifically, the anticipated
contributions to educational research are as follows:
1. to determine which variables (related to vocational interests,
self-perceptions, scholastic aptitudes, academic performances, and
chronological ages) hold the most potential for being helpful to the
student in making realistic vocational decisions.
2. to provide administrators, instructors, and counselors with
data, which can assist them in developing curricula which will include
vocationally relevant tasks.
3. to add to the body of knowledge with respect to the vocational
development of blacks.
CHAPTER II
REVIEW OF RELATED LITERArJRE
Need for Information and Theory
Professional counseling, as we knov/ it today, is a product of a
very significant historical development—the vocational guidance move¬
ment—which had its beginning in 1906, when Choosing A Vocation, by
Parsons (1909) was published. This book is usually pointed to as the
beginning of the vocational guidance movement. Tyler (1961) stated
that Parsons was impressed with the great need in an industrial society
for helping young people find suitable places in the world of work.
She further stated that as Parsons thought through the problem, it took
on a clear structure for him, and this structure has really dominated
vocational counseling for some time as a result of his foresight. Tyler
asserted that, in order for a person to make a good choice, he must have
dependable information about (1) the characteristics of different occu¬
pations, and (2) his own talent and limitations. The tasks of the vo¬
cational counselor are to make both kinds of information available to
the counselee and to help him comprehend and utilize it.
Vocational counseling should be built upon a theory of vocational
development. Peters and Hansen (1970) stated that an adequate voca¬
tional development theory provides comprehensive principles concerning
the processes of vocational development, and these principles tend to
lead to the formulation of testable hypotheses for research.
Traditionally, researchers have relied on theories of vocational
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development that were applicable only to white students. This means
that the cultural backgrounds of certain minority groups were not con¬
sidered. Williams (1972) asserts that existing theories of vocational
development lack applicability to black students. He contends that
those who attempt to apply present theories to blacks must consider
the black experience in the United States. Williams points out that,
as a result of racism in the United States, many occupations are closed
to blacks and many other occupations have quota systems.
Self-Perception
The researcher agrees that an individual's vocational preference is
an extension of his personality. Tageson (1960), Stephenson (1961),
Warner (1960), Holland (1966), and Childs (1970) have indicated that
the choice of an occupation tells something about the personality of
the individual. Super (1951) has postulated that a person puts into
occupational terminology his ideas of the person he perceives himself
to be.
Bare (1970) made a study, using forty-one junior college subjects,
which included 34 males and 7 females. His findings support Super's
theory of occupational choice on the relationship of the following
variables: the accuracy of self-awareness; the discrepancy between
preferences for certain occupations; the corresponding estimates of
success in the preferred occupations; and eight personality factors.
The following hypotheses were tested:
1. Discrepancies between preferences for occupations and
the corresponding estimates of success will show a statis¬
tically significant relationship to inaccurate self-aware¬
ness in more than one area of personality.
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2. Inaccurate and therefore inadequate self-awareness will
be generalized—the inaccuracy will be present for more than
one personality trait—thus indicating a lack of reality
testing in a number of areas of personality functioning.
3. Occupational preference scores and estimate scores of
the ability to succeed in these chosen occupations will
show a significant relationship to certain personality
traits and patterns (such as, the relationship of preference
for artj estimate of probable success in artj and the per¬
sonality dimension of Original Thinking) [p. 298].
The three hypotheses tested in Bare's study were substantiated and
his findings were that inaccurate self-concepts (misestimates of self-
report personality test scores) seem to be related to occupational
goal setting. When students state a preference for an occupation and
express doubts about possessing the necessary capability, they may be
expressing indirectly that their choices are unrealistic.
It has been suggested by Stephenson (1961) that persistence in the
pursuit of an occupational goal (for example, medicine) despite
obstacles (for exanple, failure to gain admittance to medical school),
provides a good index of crystallization of the vocational self-
concept. He reasoned that the student who persists in seeking a
medical or medically related education after failure to enter medical
school must have had a crystallized self-concept when he first applied;
the student who changes objectives may or may not have had a truly
crystallized vocational self-concept. Of 364 Minnesota pre-medical
students who completed applications for medical school but were not
admitted, 343 responded to a questionnaire concerning their status
four to eight years later. Of these 3 per cent were in medical occu¬
pations, and 38 per cent were in non-medical occupations. The total
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group of pre-medical students numbered 783, of whom 402 were admitted
on first application. Thus, 66 per cent of the total applicant group
were eventually admitted to medical schools, and only 80 per cent of
the total group eventually entered medical or medically related occupa¬
tions. Stephenson concluded that the vocational self-concept of the
student who attempts to enter the field of medicine has typically
crystallized, prior to making application for admission to medical
school. The self-concept has apparently been translated into voca¬
tional terms, and the translation has been confirmed, or crystallized,
in the subject's own thinking before he has had significant experience
in the field of work. This finding may be viewed as a substantiation
of Carter's (1940) earlier findings that the inventoried interests or
self-percepts of adolescents are organized as are those of adults in
various occupations even before they have had experience in those
occupations.
Super (1963) made a review of self-concept studies and his conclu¬
sions on the relationships between self-concept and various criteria
of vocational development were
1. Agreement between the self-concept and one's own occupa¬
tional concept is related to occupational preferences and to
both internal and external criteria of success and satis¬
faction.
2. Agreement between the self-concept and the occupational
role concepts of important persons has so far tended not to
be related to external criteria of success.
3. Vocational self-concepts are a function of perception of
the occupational role expectations of inportant persons, and
are related to level of attainment in an occupation.
4. Agreement between self-concept and other measures of the
same characteristics, that is, self-understanding, increases
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at varying rates with age in adolescence and is related to
the strength of certain needs.
5. Adolescents' parent-identifications are related to type
of vocational interest. Identification with the liked-
sexed parent tends, in boys, to be related to similarity of
son's to father's vocational interests in the ninth grade
but not in the twelfth; in college girls to be associated
with occupational-career interests, and in boys, with re¬
jection of masculine interests and lack of clearcut voca¬
tional interests [p. 11].
Super feels that as more and better research is carried out, these
topics may perhaps be modified. He has suggested that working coun¬
selors should devote time to helping the student or client to explore
his self-concept, clarifying it and checking it against reality as
represented by evaluated experience, test results and the perceptions
by others.
Vocational Interest
The researcher contends that vocational interest should receive a
greater degree of educational and vocational counseling than it has in
the past. Interest is one of the main, if not the main, determining
factors in choosing a vocation or a career. After an individual's
vocational interest has been determined, the academic performance and
scholastic aptitude of the Individual should be considered. Anastasi
(1966) revealed that the study of interest has probably received its
strongest impetus from vocational and educational counseling. To a
lesser degree, the development of interest tests has been stimulated
by vocational selection and classification. From the viewpoint of both
worker and the enployer, a consideration of the individual interests
is of practical significance. Achievement is a resultant of aptitude
and interest. Although these two variables are positively correlated.
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a high level in one does not necessarily inply a superior status in
the other.
Feldt (1959) stated that the early discovery that aptitude measures
yielded, at best, only moderately accurate predictions of vocational
success prompted research on other factors of possible importance. One
such factor was vocational interest, that sustained feeling of "liking"
for a job which motivates a worker to continue in it. He further
stated that early efforts at assessing interests via verbalized state¬
ments or overt actions were not markedly successful; interest inventor¬
ies, however, have shown sufficient promise for encouraging extensive
programs of research for over three decades.
Holland (1966) asserted that all of us are confronted with voca¬
tional decisions throughout our lives and we can escape such problems
for brief periods, but they are rarely resolved once and for all. At
each stage of life, we must cope with vocational questionss What do I
want to be when I grow up? Should I become an engineer or an artist?
Should I become an airline hostess or a secretary? I am a good re¬
search engineer, but should I accept a supervisory job? Would I like
it? Should I get out of teaching and sell textbooks? I have never
been a good salesman; have I missed the boat somewhere? Can I adjust
to being retired?
Holland's theory is primarily concerned with how people make voca¬
tional choices, what leads them to change jobs or vocations, and what
personal and environmental factors are conducive to vocational achieve¬
ment. His theory is also concerned with personal development and per¬
sonality. Holland feels that, at present, we know that a person's
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vocational interests and preferences are associated with a great range
of personal and background information. This knowledge has led to
several concepts and assumptions that underlie his theory:
1. The choice of a vocation is an expression of personality.
2. Interest inventories are personality inventories.
Holland asserts that by regarding interests and vocational prefer¬
ences as expressions of personality and personal development, we have
then a potentially useful model for understanding vocational behavior.
Furthermore, he feels that people may be categorized into six types
and they are: realistic, intellectual, social, conventional, enter¬
prising, and artistic. Holland has defined his personality types as:
a. Realistic model type is masculine, physically strong, unsoci¬
able, aggressive; has good motor coordination and skill; lacks verbal
and interpersonal skills; prefers concrete to abstract problems, con¬
ceives of himself as being aggressive and masculine and as having
conventional political and economic values.
b. Intellectual model type is task-oriented; introceptive,
asocial; prefers to think through rather than act out problems; needs
to understand; enjoys ambiguous work tasks; has unconventional values
and attitudes; is anal as opposed to oral.
c. Conventional model type prefers structured verbal and numeri¬
cal activities and subordinate roles; is conforming (extraceptive);
avoids ambiguous situations and problems Involving interpersonal re¬
lationships and physical skills; is effective at well-structured
tasks; identifies with power; values material possessions and status.
d. Enterprising model type has verbal skills for selling.
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dominating, leading; conceives of himself as strong, masculine leader;
avoids well-defined language or work situations requiring long periods
of intellectual efforts; is extraceptive, differs from the conventional
type in that he prefers ambiguous social tasks and has a greater con¬
cern with power, status, and leadership; is orally aggressive.
e. Social model type is sociable, responsible, feminine, human¬
istic, religious, needs attention; has verbal and interpersonal
skills; avoids intellectual problem solving, physical activity, and
highly ordered activities; prefers to solve problems through the
feelings and interpersonal manipulation of others; is orally dependent.
Artistic model type is asocial; avoids problems that are
highly structured or require gross physical skills; resembles the
intellectual type in being intraceptive and asocial, but differs from’
that type in that he has a need for individualistic expression, has
less ego strength, is more feminine and suffers more frequently from
emotional disturbances; prefers dealing with environmental problems
through self-expression and artistic media.
The Strong Vocational Interest Blank has been used by Strong (1943)
to assess a person's resemblance to each type. For exartple, the
Aviator scale of the Strong was used to represent the Realistic type;
the Physicist scale to represent the Intellectual type; the Social
Science teacher scale for the Social type; the Accountant scale for
the Conventional type; the Sales Manager scale for the Enterprising
type and the Musician scale for the Artistic type.
Kilgore (1963) made a study of the vocational preferences of a
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group of college freshmen, and he used the following instruments in his
study:1.A questionnaire that was specifically designed and vali¬
dated was administered to all the students involved in his
study. The purpose of the questionnaire was to determine
the occupations and socioeconomic levels of the students'
parents, and the students' stated preferences and persons
influencing these preferences.
2» The Otis Quick-Scoring Test of Mental Ability (Gama:
Form am) was used to determine the intelligence level of
the students.
3- The high school transcripts were used to determine the
averages of the students' high school grades.
4. The California Test of Personality (Secondary-Form AA),
a content validation self-report personality inventory, was
used to determine the total personality adjustment of the
students.
5. The Kuder Vocational Preference Record (Form CH) was
used to determine the measured vocational area preferences
of the students.
The findings of Kilgore's study were as follows:
1. There was very little association, if any, between the
students’ vocational preferences and their father's occupa¬
tions.
2. There was very little association, if any, between par¬
ents' socioeconomic status and students' vocational prefer¬
ences.
3. There was very little association, if any, between stu¬
dents' intelligence level and vocational preference.
4. There was very little association, if any, between
students' high school grades and vocational preferences.
5. There was very little association, if any, between
total personality adjustment and students' vocational pre¬
ferences.
6. There was definite association between students’ stated
vocational preferences and their measured vocational pre¬
ferences.
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The conclusions of Kilgore's study are listed as follows:
1. Students from lower-lower and upper-lower socioeconomic
backgrounds do not hold their parents' occupational status
in high esteem. The students were middle-class oriented.
2. Students had not received adequate educational and vo¬
cational counseling in that there seemed to be no regard
for the ability in making vocational preferences.
3. There is the possibility that the instruments were not
valid for this group, in that they were all reading instru¬
ments and the students' reading ability could possibly have
been retarded. Also, the students' attitudes toward
standardized tests and questionnaires could possibly have
been negative, thus affecting their performance.
Realism
The researcher contends that the chronological age, scholastic
aptitude and academic performance of an individual are important
factors in determining whether his vocational preferences are
realistic. Hollender (1967) made a study on the development of a
realistic vocational choice. He used performance on a scholastic
aptitude test of grades 6 through 12 to evaluate the level of 4,616
individual vocational choices. Hollender hypothesized that there
would be an increase in the percentage of realistic voaatinnal choices
with advances in both age and grade. The students' intellectual
capacity was estimated by using the composite score of the Iowa Tests
of Educational Development or the Iowa Tests of Basic Skills in order
to operationally define a realistic choice at each level. He used an
estimate of the score needed to rank at the twenty-fifth percentile
within each occupational level as the minimum intellectual capacity.
A subject with a score below that minimum had an unrealistic choice.
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Similarly, a maximum intellectual capacity was used to define an unful¬
filled choice, a category of choice which indicates intelligence greatly
in excess of that required by the occupation. The realism information
was treated as categorical data. The unfulfilled choices were placed
in the same category as the unrealistic choices, because the unfulfilled
choices were not present in all cases and where present the numbers were
almost negligible. Hollender's findings showed that, in general,
realism of vocational choice was related both to age and grade which
supports Ginzberg's et al. (1951) and Beilin's (1955) hypotheses that
vocational choices become more realistic with advancing age.
Ginzberg's et al. (1951) theory of vocational development is that
occupational choice is a processj the process is largely irreversible;
compromise is an essential aspect of every choice. It is the belief of
Ginzberg that the study of the process in individuals begins about the
age of eleven, which appeared to be the first time that a young person
recognizes that he will eventually have to do something in choosing his
future work. His findings were that the process of occupational
decision-making could be analyzed in terms of three periods—fantasy,
choice (before 11); tentative choice (between 11 and 17); and realistic
choices (between 17 and young adulthood when a person finally determines
his choice). The child, in the fantasy period, believes that he can
become whatever he wants to become. He makes an arbitrary translation
of his impulses and needs into an occupational choice. During the
tentative period, his translation is almost exclusively in terms of
such subjective factors as his interest, capacities, and values. Ado¬
lescents consider their choices tentative because they sense that they
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have not effectively incorporated the reality factors into their con¬
siderations. They are able to do this during the realistic period when
they seek to work out a compromise between their interests, capacities
and values, and the opportunities and limitations of the environment.
Hill (1965) studied the stability and realism of the occupational
choices of 602 ninth grade boys and girls from a suburban high school
in Philadelphia. He used the following strategies:
1. Students in both groups were asked to select a vocation¬
al goal.
2. Students in the experimental group took a formal one-
semester course in occupations, one period per week for
eighteen weeks. Students in the control group did not take
the course in occupations.
3. At the end of the semester, students in both groups
made final vocational goal selections.
4. General Intelligence (G) Factor of the Estimates of
Worker Trait Requirements, and the Lorqe Thorndike 4 ^
intelligence quotient, were used and a job level was
assigned to each student.
5. Again using the Estimates of Worker Trait Requirements,
General Intelligence (G) Factor, job levels were assigned
to the original and final vocational goal selection made by
each student.
6. Two counselors, working independently, assigned a job
level to each student by using the GIGF of the Estimates
on Worker Trait Requirements.
7. The control group and the experimental group were com¬
pared with each other in the following categories:
a. Changes in job levels of original and final vocational
goal selections, b. Changes in realism of original and
final vocational goal selections, c. Stability of voca¬
tional goal selections.
The results and conclusions of Hill's study influenced him to make
the following suggestions:
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1. Study of a course in occupations helps ninth grade stu¬
dents to make more stable and more realistic vocational
choices.
2. Study of a course in occupation helps students to
stabilize and confirm a prior realistic choice.
3. Study of a course in occupations seems to have the
effect of enabling students to improve their estimate of
the importance of their vocational choices.
Effects of Racism on Vocationally Relevant Events
Goff considered the possible effects of cultural rejection on the
level of aspiration of minority group children. She noted that attitudes
have a pervasive effect on behavior; that goals personally expected have
inner structure, which reflects attitudes of confidence; that experiences
subsequent to the original goal-setting may depress attitudes and thus
deflect the individual from anticipated paths leading to the attainment
of the goal (Goff, 1972, pp. 30-31). In other words, the black college
freshman may be expected to hold himself in low esteem because of cul¬
tural rejection, which may interfere with his aspirational levels. It
is the opinion of Goff that educational experience of the student may
contribute to positive conditioning with reference to his self-concept.
Super (1963), in his description of the formation of the self-concept,
points out that during infancy the individual begins the process of
forming a concept of himself, developing a sense of identity as a person
distinct from but at the same time resembling other persons. Further¬
more, Super feels that the formation of a self-concept is essentially
an exploratory process, which goes on throughout the entire course of
life. O'Hara and Tiedeman (1959) support the opinion of Super by stating
that self-concepts begin to form prior to adolescence and that it becomes
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more evident in adolescence and are translated into occupational terms
in adolescence. Williams (1972) discussed events that must occur be¬
fore these dimensions of self-concept formation can function effective¬
ly in the vocational choices of blacks. He said:
In order for psychological dimensions of identification,
imitation, and role modeling to function in vocational
choice of blacks, they must have positions in the many
fields and levels of vocations. Sometimes this will come
through working for governmental agencies and existing
business and industry [p. 240].
Social Factors Affecting Vocational Preference
Lipsett (1962) stated that the dynamics of vocational development
and vocational adjustment can be understood only when there is con¬
sideration not only of the individual factors but also the social in¬
fluences upon the individual and the interaction between the individual
and group. This statement appears to be in contradiction to the find¬
ings in Kilgore’s study, which pointed out that there was almost
negligible association between parents' socioeconomic status and stu¬
dents' vocational preferences. Lipsett (1962) feels that the broadest
and most significant social factor affecting human behavior is social
class identification. He further stated that for many years, Americans
rejected the notion of social class to a point where this aspect of
social living was not studied to any significant extent. However,
Lipsett feels that Warner and his associates have identified social
stratification in American communities which is not seriously questioned.
In a study of social factors affecting vocational development,
Ginzberg et al. (1951) found that boys from low income families went
through the same stages of vocational development as did high income
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boys; there was considerable difference in the choices and the reasons
for them. In the high income group, boys even at an early age tended
to assume that they would go to college, and as they entered the real¬
istic stage their choices tended to be limited to the professions. Low
income boys, on the other hand, thought in terms of a job which would
pay more than the father's steady employment skilled work, and a job
without exposure to serious accidents.
Ginzberg's et al. (1951) findings also seem to negate the findings
of Kilgore's (1963) study which stated that there was almost negligible
relationship between the parents' socioeconomic status and the students'
vocational preferences.
Although con^arisons between members of different social classes
are outside the purview of the present research, the findings of
Lipsett, Kilgore,aand Ginzberg are included in the review of the lit¬
erature, because they raise questions for further research on the
vocational development of blacks. Is there a measurable trend toward
upward mobility among blacks? If so, what effects does this trend
have on the vocational aspirations of black youth and on the vocational
aspirations black parents have for their children? Who strives for
upward mobility and who does not? How is social class determined for
blacks when one of the major criteria (occupation of the father) has
traditionally been suppressed? These are questions which must be
addressed before a theory of vocational development adequate for blacks
can emerge. With respect to the last question, Warner (1960) indicated
that adjustments must be made, but he was not specific.
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Kilgore's research adds to the speculation that much of traditional
vocational development theory is not applicable to blacks. In view of
this, the researcher recommends that further study be done to adequate¬
ly measure the socioeconomic status of black parents as it relates to
vocational development of their children.
Summary and Discussion of the Related Literature
According to the related literature, vocational theorists agreed
that a person's self-concept can be translated into vocational terms,
which shows the kind of person he perceives himself to be. In view of
this, the researcher was interested in knowing if the vocational self-
concepts of a group of black college freshmen showed a positive and
significant relationship with their vocational preferences.
Previous studies showed that the chronological age of an individual
is a very significant factor in determining the realism of his voca¬
tional choice. Accordingly, the researcher was concerned as to whether
the age was a contributing factor in the vocational preferences as in¬
dicated by the students in this' study. He was also interested in
ascertaining if the scholastic aptitude and academic performance of the
students were important factors in determining the realism of their
vocational preferences.
The socioeconomic status of the individual's parents was another
inportant factor found in the literature reviewed. However, there was
disagreement as to its importance. Kilgore's (1963) study of black
subjects showed that there was no positive relationship between the
socioeconomic statuses of parents and the students' vocational choices.
Nevertheless Ginzberg's et al. (1951) study showed that there was a
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positive relationship between the vocational choices of his subjects
and the socioeconomic statuses of parents. The researcher assumed that
this may be accounted for because Kilgore's study was made with pre¬
dominantly black subjects, as in this study. The researcher was inter¬
ested in determining whether social factors influenced the vocational
preferences of his subjects.
If educators are to apply vocational development theories to blacks,
they, of necessity, must consider the black experience, for present
vocational development theories, counseling theories, method, and con¬
ceptions are based primarily on white experience.
CHAPrER III
RESEARCH DESIGN
Statement of the Problem
The problem in this study was to determine the relationship between
self-perceptions and realism of vocational preferences for a sample of
black, male, college freshmen in a local private college. Stated in
hypothesis form, the major hypothesis of this study is that there is a
statistically significant relationship between the subjects' self¬
perceptions and the realism of their vocational preferences.
Assumptions
The following assumptions form the theoretical basis used by the
researcher in this study?
1. A person puts into occupational terminology his ideas of the
kind of person he is (Super, 1951).
2. The chronological age of the individual is an inportant influ¬
ence upon the reality of his vocational preference (Ginzberg et al.,
1951).
3. The scholastic aptitude of an individual is an important
factor in determining whether his vocational preference is realistic.
4. The academic performance of a person is an important factor
in determining whether his vocational preference is realistic.
Operational Hypotheses
Cperational hypotheses were developed to test each of the assump¬
tions listed above and, ultimately, to test the major hypothesis.
These hypotheses are stated in the null form for statistical
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convenience. The operational hypotheses are as follows*
Self-perception. 1. There is no statistically significant rela¬
tionship between the subjects' self-perceptions as measured by the
scores on the Extraversion-Introversion Scale of the Sixteen Personal¬
ity Factor Questionnaire (16 PF) and their vocational preferences as
measured by the scores on the Occupational Introversion-Extroversion
Scale of the Strong Vocational Interest Blank (SVIB).
2. There is no statistically significant relationship between the
subjects' self-perceptions as measured by the scores on the Extra¬
version-Introversion Scale of the 16 PF and their vocational prefer¬
ences as measured by the scores on the Masculinity-Femininity Scale of
the SVIB.
3. There is no statistically significant relationship between the
subjects' self-perceptions as measured by the scores on the Tough
Poise-Responsive Emotionality Scale of the 16 PF and their vocational
preferences as measured by the scores on the Occupational Introversion-
Extroversion Scale of the SVIB.
4. There is no statistically significant relationship between the
subjects' self-perceptions as measured by the scores on the Tough
Poise-Responsive Emotionality Scale of the 16 PF and their vocational
preferences as measured by the scores on the Masculinity-Femininity
Scale of the SVIB.
Interest Maturity. There is no statistically significant relation¬
ship between the subjects' chronological age as indicated by their
personal folders and their vocational preferences as measured by the
scores on the Age-Related Scale of the SVIB.
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Scholastic Aptitude and Academic Performance. 1. There is no
statistically significant relationship between the subjects' vocational
preferences as measured by the scores on the Basic Interest Scales of
the SVIB and their scholastic aptitudes in combination with their aca¬
demic performances as measured by the Verbal and Mathematical scores on
the Scholastic Aptitude Test (SAT) and their high school grade point
averages.
2. There is no statistically significant relationship between the
subjects* vocational preferences as measured by scores on the Occupa¬
tional Scales of the SVIB and their scholastic aptitudes in combina¬
tion with their academic performances as measured by the Verbal and
Mathematical scores on the SAT and their high school grade point
averages.
Instruments
The following instruments were used to obtain measures of scholas¬
tic aptitudes, academic performances, chronological ages, inventoried
interests, expressed interests, and self-perceptions.
Scholastic Aptitude
The Scholastic Aptitude Test was used to measure the verbal and
mathematical abilities of the subjects. This instrument was also used
in determining the relationship between the subjects' scholastic apti¬
tudes and their vocational preferences.
Ziiranerman (1965) purports that the SAT is designed to measure
general verbal and mathematical comprehension and thet these two
abilities are the most important cognitive traits contributing to
success in academic work. Educational Testing Service (1970) purports
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that scores on the test can be used as a predictor of the college per¬
formance of students with educationally disadvantaged backgrounds.
Whitla (1965) agrees that SAT scores are measures of verbal and mathe¬
matical aptitude and that they can be used as indicators of general
level of potential for college work.
Academic Performance
High school grade point averages were used to measure the academic
performances of the subjects. These averages were also used in deter¬
mining the relationship between the subjects' academic performances
and their vocational preferences.
There is sufficient evidence to show that the high school record
is the best single predictor of college performance (Educational
Testing Service, 1970). A multiple regression analysis of the sub¬
jects' SAT verbal and mathematical scores and high school grade point
averages were used in this study on their first semester college grade
point averages. These findings support the ETS's statement with re¬
spect to the high school record as being the best predictor of college
performance (see Table 3).
Chronological Age
The chronological ages of the subjects were determined by birth-
dates shown in their personal folders which were maintained by the
Personnel Office of the college. Ages were recorded by the nearest
year.
Inventoried Interest
The Strong Vocational Interest Blanks (SVIB) were used to measure
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the subjects' vocational preferences. The instrument was used to de¬
termine the relationships between (1) chronological ages and interest
maturities of the subjects, (2) scholastic aptitudes and vocational
preferences of the subjects, and (3) academic performances and voca¬
tional performances of the subjects.
Canpbell (1969) asserts that the Strong Vocational Interest Blank
(SVIB) is an instrument which can be used to identify the different
interests of college students, and thus, to suggest to them occupa¬
tions that they might find stimulating.
Expressed Interest
Expressed interests were obtained from infoiroation gathered in the
personal folders of the subjects. All freshmen are required, during
an orientation week, to supply this information on a personal data
sheet.
Self-Perception
The researcher was interested in obtaining measures of the self-
concepts of his subjects and determined that the Sixteen Personality
Factor Questionnaire (16 PF, Form A) was a suitable Instrument for
this study. Lorr (1965) stated that the 16 PF purports to measure the
main dimensions of an individual's personality as revealed by factor
analysis.
Lorr (1965) indicated that the majority of the statements on the
16 PF included interest preferences, and the remaining statements re¬
presented the usual self-concepts of an individual's behavior.
The 16 PF consists of primary and secondary dimensions. Eber and
30
Tatsuoka (1970) stated that the secondary stratum of the 16 PF is
available from combinations of the primary dimensions. iVIoreover, they
are of the opinion that, while the secondary dimensions are rougher and
lose some information, these dimensions provide even more convenient
ways to describe and understand an individual's psychological function¬
ing. The researcher used two secondary stratum scores — Extraversion-
Introversion and Tough Poise-Responsive Emotionality — because they
are considered as indicators of how a person perceives himself.
Cattell, Eber, and Tatsuoka (1970) assert that several criteria
were enployed in selecting data for inclusion in the final sample for
standardizing the 16 PF. Norm groups were stratified by geographical
location, and the proportion of non-whites in the sample was the same
as in the general population.
Research Procedures
Subjects
The subjects used in this study were taken from the 1970-71 fresh¬
man class of a local predominantly black college for men.
The writer selected every third student from the freshman class,
yielding a total of one hundred and seven potential subjects. Twenty-
seven of the potential subjects were dropped from the analysis of data
because one or more scores on the research instruments was not access¬
ible. The final analysis included eighty subjects whose ages ranged
from 17 to 20 years.
Data Collection
After the subjects were selected, data for each were collected in
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the following manner:
1. Scores for the SAT and high school grade point averages were
copied from the files in the Office of the Registrar of the college.
2. Chronological ages and expressed interests were copied from
the personal data records in the Personnel Office.
3. The Strong Vocational Interest Blanks were administered by the
researcher and other counselors in the Special Studies Program.
4. The 16 PF was administered to each subject by the researcher.
Each operational hypothesis, listed on pages 25-27, was tested by
non-parametric statistical procedures, because the variables involved
could not be expected to follow the pattern of the normal curve.
Spearman Rank Difference Correlation Coefficients (rs) and the "t”
associated with the value of ’’rs” were used to determine the signifi¬
cance of ”t" and, consequently, to accept or reject each of the opera¬
tional hypotheses.
Treatment of Data
The correlational technique was used to determine the relationship
between variables. If statistically significant relationships are
found between pairs of variables (Chronological age, scores on the
Scholastic Aptitude Tests, Strong Vocational Interest Blanks, Sixteen
Personality Factor Questionnaire and high school grade point averages),
then the researcher may conclude that results of one measure supports
the results of the other. If there is a positive statistically signifi¬
cant relationship between variables on the SVI3 and the 16 PF, then it
seems reasonable to conclude that the subject who scores high on both
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is expressing vocational interest consistent with his self-perception.
If he also scores high on the SAT, and if this measure correlates
positively with the SVIB, it seems reasonable to conclude that his
vocational interest is consistent with his scholastic aptitude. All
of this indicates that his expressed vocational interests are in accord
with other aspects of vocational decision making. Given positive
statistically significant correlation, the subject whose scores are
inconsistent or the subject whose scores are consistently low, probably
is making haphazard decisions or decisions based on insufficient data.
All of this means that if statistically significant relationship
are found, the findings support the researcher's hypothesis that cer¬
tain variables from these instruments can be used to estimate the
probability that the subjects' vocational preferences are realistic.
Definition of Terms
The terms listed belov; have the following meanings in this study:
1. Realism of vocational preference denotes a positive and
statistically significant correlation between certain variables
measured by the instruments used in this study. The specific correla¬
tions involved are between (1) scores on the SVIB Occupatinnal Scales
and SAT scores, (2) scores on the SVIB Occupational Scales and high
school grade point averages, (3) chronological ages and scores on the
SVIB Age-Related Scale, and (4) scores on the SVIB Basic Interest
Scales and scores on the SVIB Occupational Scales.
2. Inferred realism denotes the conclusions drawn and/or impli¬
cations made from the data regarding the relationship between the
subjects' self-perceptions and their vocational preferences.
333.Expressed interests are expressions or professions of specific
interests as indicated in the personal records of the subjects.
4. Inventoried interests are estimates of interests based on re¬
sponses to a large number of questions concerning likes and dislikes,
or concerning the order of preference for groups of activities (Super,
1957).
5. Vocational preferences refer to the students' interest in
areas specified by responses to the Strong Vocational Interest Blanks
(SVIB).
6. Basic Interest Scales (SVIB) denote the dominant themes in
the subjects' vocational preferences.
7. Occupational Scales (SVIB) indicate the degree to which sub¬
jects' responses to the items on the inventory agree with those made
by men employed in the field of the subjects' expressed interests.
8. Age-Related Scale (SVIB) denotes interest maturity as deter¬
mined by comparison of the subjects' scores to those expected for men
of their chronological ages.
9. Masculinity-Femininity Scale (SVIB) compares the responses
of the subjects to those made by men-in-general. The manual indicates
that scores of about 30 to 49 are toward the feminine end of the scale
and scores of about 50 and above are toward the masculine end.
10. Occupational Introversion-Extroversion Scale (SVIB) indicates
whether the subjects chose activities described in the inventory which
require reserved or outgoing relationships with others.
11. Self-perception refers to a measure of the kind of person an
individual perceives himself to be as indicated by his responses to the
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16 PF questionnaire. (In this study, self-concept and self-perception
are used interchangeably.)
12. Tough Poise-Responsive Emotionality (16 PF) indicates whether
a subject responds to the 16 PF as an enterprising, decisive, imperturb¬
able person or as a more deeply emotionally sensitive person. Scores
of 5.5 and above are interpreted to be toward the tough poise end of
the scale; 4 and below, toward the responsive emotionality end.
13. Extraversion-Introversion (16 PF) denotes a sociable, outgoing,
uninhibited person, good at making contacts, or a pesson who is both
shy and self-sufficient. Scores of 5.5 or above are interpreted to be
toward the extraversion end of the scale; 4 and below, toward the intro¬
version end.
Scope and Delimitations
The major sources of delimitations in this study are related to
subjects, realism of vocational preference, and measurement.
Subjects
The subjects in this sairple were freshmen from a small, predomi¬
nantly black, liberal arts college. The contribution of such a sanple
to research is that it focuses on the vocational development of subjects
whose responses are ordinarily obscured in samples of which they are a
small minority. Generally, black males are normally no more than 12
per cent of the total saiiq3le. This study, although it makes no specific
comparisons between black and white subjects, lays the foundation for
such a comparison. It would be a valuable contribution to vocational
development theory and will provide empirical data for determining if
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there are significant differences in the vocational development of
blacks and whites. It must be remembered, however, that the results of
this study cannot be generalized to the population as a whole or even
to a population including all black students.
It should be noted that of the 107 subjects selected originally, 27
could not be used in the final sample because of inaccessibility of one
or more scores; therefore, only 80 subjects were used in this study.
The statistical procedures used in the analysis of data are appropriate
for a sample of this size. This limitation does not invalidate this
study. It does strongly suggest that generalizations derived from this
study should be .applied with other groups with caution.
Realism of Vocational Preference
The true phenomenological state of an individual can, at best, only
be partially determined. Since this is true, the researcher used his
judgment and that of earlier researchers in selecting criteria for
realism of vocational preference. The criteria used were chronological
ages vs. scores on the Age-Related Scale of SVIB; scores on the SAT
(V + M) vs. scores on the Basic Interest Scales of the SVIB; scores on
the Occupational Scales of the SVIB vs. high school grade point
averages; high school grade point averages vs. scores on the Basic
Interest Scales of the SVIB; and scores on the Basic Interest Scales
vs. the Occupational Scales on the SVIB.
Measurement
The quality of this investigation was dependent on the adequacy of
the research design and on the sensitivity of the measurement pro¬
cedures involved. The formulation of operational hypotheses and clear
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definitions of the concepts involved are basic to any meaningful
measurement. The procedure employed in this study consisted of a tech¬
nique for collecting data and a set of rules for using these data. The
purpose of the various data collection techniques was to provide trust¬
worthy evidence that was relevant to the operational hypotheses being
proposed.
It is the opinion of Green (1969) that;
Since tests such as the SAT are viewed as important predict¬
ors by many scholars in the field of measurement, and more
importantly by college admission officers, in assessing a
student's chance for college success, it is inportant to
examine the predicted validity of such instruments [p. 263].
Regarding the use of the SAT, Williams (1972) believes that black
students who do not show high verbal ability are typically excluded
from entering college. If Williams' observations are correct, then
blacks have been routinely excluded from college due to different
dialect and language systems rather than because of weakness in verbal
ability.
The researcher was aware of the black experience regarding the use
of the SAT. Therefore, this has been a point of consideration in his




The major hypothesis in this study is that there is no statistically
significant relationship between a group of black subjects' self-per¬
ceptions and the realism of their vocational preferences. It was the
concern of the researcher to determine to what extent an analysis of
his data would show a statistically significant relationship between
variables related to self-perception and realism of vocational prefer¬
ence.
The subjects for this study were taken from the 1970-71 freshman
class of Morehouse College. Eighty students were selected at random
from a total enrollment of 320.
Presentation of Data
Data on each variable were collected from personal record files or
from responses to standardized instruments. A frequency distribution
is presented for each variable; percentages were computed and are re¬
ported.
Scholastic Aptitude Test
The SAT yields measures of verbal and mathematical ability of the
subjects. The average combined score according to the national norms
is 1000. Table 1 shows the frequency distribution and the percentage
of subjects whose combined verbal and mathematical scores fall within
90 point ranges on the SAT. It is significant to note that only 10
(12.5 per cent) of the subjects scored at or above the national average,




Frequency Distribution and Percentages of the Subjects'
Combined Verbal and Mathematical Score Ranges
on the SAT
Scores Frequencies Percentages
1300 - 1390 2 2.50
1200 - 1290 0 0
1100 - 1190 4 5.00
1000 - 1090 4 5.00
900 - 990 7 8.75
800 - 890 16 20.00
700 - 790 22 27.50
600 - 690 14 17.50
500 - 590 10 12.50
400 - 490 1 1.25
Sufns 80 100.00
39
High School Grade Point Averages
The high school records of the subjects were used to measure their
academic performances. Grade point averages are reported in files kept
in the Office of the Registrar at the college. The report indicates
the average by letter grade only. The researcher converted the letter
grades to numerical equivalents, using the following scheme: A =? 4.0,
B4- = 3.5, B = 3.0, Gl- = 2.5, C = 2.0, and D = 1.0.
Table 2 shows the frequency and percentage distributions of the
subjects' hi^h school grade point averages. It is of consequence to
observe that only 5 (6.25 per cent) of the subjects have high school
grade point averages of 4.0, which is equivalent to an "A", and 41
(51.25 per cent) of the subjects have averages ranging from 3.0 to 3.5,
which are equivalent to ratings of ”B" and "B+”, respectively.
Table 3 shows a multiple regression analysis of the subjects' verbal
and mathematical scores on the SAT and their high school grade point
averages on their college freshman yearly averages. It is significant
to observe that high school averages have the highest correlation, .51.
This finding agrees with ETS (Educational Testing Services, 1970) that
high school grade point average is a significant predictor of academic
success in college.
Strong Vocational Interest Blanks
The SYIB was used to measure the subjects' vocational preferences.
The researcher analyzed results from the following scales; (l) Basic
Interest, (2) Occupational, (3) Age-Related, (4) Masculinity-Femininity,
and (5) Occupational Introversion-Extroversion.
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Table 2
Frequency Distribution and Percentages of the Subjects'
High School Grade Point Averages
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Table 3
A Multiple Regression Analysis of the Subjects' SAT Verbal
Scores, SAT Mathematical Scores, and High School







Verbal 380 9.34 0.37
Mathematical 340 10.42 0236
cl
High School Averages 2.79 .58 0.51
Dependent
College Yearly GPA 2.31 .71
Note: Table 3 shows the multiple regression analysis of the data
which were computed by T. A. Murray, a statistician. Computer Center,
Georgia State University, Atlanta, Georgia, 1971.
^Based on a 4.00 system
denotes independent variable
^ denotes dependent variable
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Table 4 shows the frequency distribution and the percentage of sub¬
jects who scored within given ranges on the Basic Interest Scales.
The SVIB yields Basic Interest Scales for interest in each of the
following areas: public speaking, law/politics, business management,
sales, merchandising, office practices, military activities, technical
supervision, mathematics, science, mechanical, nature, agriculture,
adventure, recreational leadership, medical service, social service,
religious activities, teaching, music, art, and writing. The SVIB
manual lists examples of occupational groups who normally score high on
each of the above listed scales. The researcher checked the manual to
see which Basic Interest Scales were appropriate for a given subject's
expressed interest. The highest score from this group was used to
represent the subject's score on the Basic Interest Scales. For
exanple, physician is listed under medical service and science; scores
on both these scales were checked for any subject who expressed inter¬
est in being a physician; the higher score was listed as that subject's
score on the Basic Interest Scales. The highest score for business
management, office practices, merchandising, or sales was used for a
subject who expressed interest in business.
A score of 50 on a given scale is considered average; scores of 58
or higher are considered high. It is significant to observe that the
majority of the subjects scored between 50 and 69 on the scales most
closely related to their expressed interests. This is one indication
that most of the subjects' scores on these scales compare well with
those of the average 52 year-old man who works in the field in which
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Table 4
Frequency Distribution and Percentages of the Subjects' Scores on
the SVIB Basic Interest Scales Appropriate for Their
Expressed Interests
Scores Frequencies Percentages
75 - 79 2 2.50
70 - 74 8 10.00
65 - 69 20 25.00
60 - 64 17 21.25
55 - 59 14 17.50
50 - 54 10 12.50
45 - 49 2 2.50
40-44 5 6.25
35 - 39 1 1.25
30 - 34 1 1.25
Sums 80 100.00
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they have expressed interest.
Table 5 shows the frequency distribution for subjects' scores on
the SVIB Occupational Scale appropriate for their expressed interests.
The percentage of subjects who scored in each of several score ranges
are also shown in this table.
The SVIB Occupational Scales list 54 occupations. Specific scales
are given for most of the occupational groups in which subjects ex¬
pressed interest, so the researcher simply used the appropriate occupa¬
tional scales in those instances. However, decisions had to be made in
some other instances, because no scale was specific to the expressed
interest. The SVIB manual lists suggested scales on which a person
whose expressed interest is in a given area should score high. The re¬
searcher used these suggestions as a guide in making the following
decisions. In the case of a subject who named business, his highest
score from clusters VII (C. P. A. Owner), VIII (Business and Accounting),
or IX (SSles) was taken to be his score on the Occupational Scales. The
social worker scale was used for the two subjects who expressed interest
in sociology; the YMCA staff member scale was used for the subject who
expressed interest in being a physical educational instructor; the com¬
puter programmer scale was used for the subject who named computer
science. The researcher knew the subject who expressed interest in
being a teacher through counseling sessions and was aware that this sub¬
ject's major area of interest is music; therefore, the music teacher
scale was used for this subject.
It is of consequence to note that 42 (52.8 per cent) of the sub¬
jects' scores range from 40 to 54. Since more than 67 per cent of the
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Table 5
Frequency Distribution and Percentages of the Subjects' Scores
on the SYIB Occupational Scales Appropriate
for Their Expressed Interests
Scores Frequencies Percentages
65 - 69 1 1.25
60-64 0 0
55 - 59 1 1.25
50 - 54 10 12.80
45 - 49 23 28.75
40 - 44 9 11.25
35 - 39 11 13.75
30 - 34 14 17.50
25 - 29 5 6.25
20 - 24 4 5.00
15 - 19 2 2.50
Sums 80 100.00
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men in the norming sample for each occupation scored between 40 and 60,
the scores of the subjects of this study compare well with men in their
designated interest area.
Table 6 shows the frequency distribution and the per cent of sub¬
jects who made given scores on the Age-Related Scales of the SVIB.
These scales indicate maturity of interest. It is significant to ob¬
serve that the majority of the students’ scores range from 30 to 59;
subjects of the chronological ages of the subjects in this study who
score 30 or higher are considered to exhibit interest maturity reason¬
able for that age group.
Table 7 shows the frequency distribution and the percentage of sub¬
jects who scored within each range on the distribution of the Masculin¬
ity-Femininity scale of the SVIB. Scores from about 30 to 49 on this
scale indicate that the subjects have expressed interests in activities
that are interpreted by the test constructors to be more of a feminine
nature than of a masculine nature. The majority of the subjects in
this research project scored between 50 and 74, indicating interests
of a more masculine than feminine character.
Table 8 shows the frequency distribution and the percentage of sub¬
jects whose scores fell within each range on the distribution for the
Occupational Introversion-Extroversion Scale of the SVIB. The manual
for the instrument Interprets scores around 40 to exhibit interest in
activities indicative of occupational extroverts and scores around 60
to exhibit Interest in activities indicative of occupational introverts.
The majority of the subjects in this research scored between 20 and 59;
only 9 subjects (11.25 per cent) scored 60 or higher. Apparently, most
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Table 6
Frequency Distribution and Percentages of the Subjects'
Scores on the Age-Related Scales of the SVIB
Scores Frequencies Percentages
55 - 59 1 1.25
50 - 54 5 6.25
45 - 49 12 16.25
40-44 12 16.25
35 - 39 18 22.50
30 - 34 16 20.00
25 - 29 8 10.00
20 - 24 4 5.00
15 - 19 1 1.25





Frequency Distribution and Percentages of the Subjects' Scores
on the Masculinity-Femininity Scale of the SVIB
Scores Frequencies Percentages
70 - 74 2 3.75
65 - 69 8 10.00
60 - 64 20 25.00
55 - 59 16 20.00
50 - 54 9 11.25
45 - 49 8 10.00
40 - 44 7 8.75
35 - 39 7 8.75
30 - 34 1 1.25




Frequency Distribution and Percentages of the Subjects' Scores
on the Occupational Introversion-Extroversion
Scale of the SVIB
Scores Frequencies Percentages
75 - 79 1 1.25
70 - 74 1 1.25
65 - 69 2 2.50
60 - 64 5 6.25
55 - 59 5 6.25
50 - 54 7 8.25
45 - 49 18 22.50
40 - 44 16 20.00
35 - 39 11 13.75
30 - 34 4 5.00
25 - 29 7 8.25
20 - 24 3 3.75
Sums 80 100.00
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of the subjects in this study prefer activities typical of an occupa¬
tional extrovert; that is, they prefer activities that require a more
outgoing than reserved relationship with others.
Expressed Interest
The expressed interests of the subjects were taken from their per¬
sonal data folders and were considered to be indications of their vo¬
cational preferences. Table 9 shows the frequency distribution and
the percentage of subjects who expressed an interest in each of 18
occupations.
Sixteen Personality Factor Questionnaire
The 16 PF was used to show the self-perceptions of the subjects.
The two scales on this instrument which are of significance to this re¬
search project are Extraversion-Introversion and Tough Poise-Responsive
Emotionality. These scores were used because they are considered as
indicators of how the person perceives himself.
Scores of 5.5 or higher on the Extraversion-Introversion Scale
denote a sociable, outgoing, uninhibited person, good at making con¬
tacts; more specifically, such scores indicate that this is how the
subject sees himself. Scores below 5.5 indicate that the respondent
sees himself as a shy but self-sufficient person. Table 10 gives the
frequency distribution of subjects' scores on the Extraversion-intro¬
version Scale. The table also shows the per cent of subjects who
scored within each range on the distribution. It is significant to
note that the majority of the subjects' scores range from 5 to 6.
Table 11 illustrates the frequency distribution of scores on the
Tough Poise-Responsive Emotionality Scale of the 16 PF. The per cent
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Table 9
Frequency Distribution and Percentages of the Subjects'
Expressed Interests
Expressed Interest Frequencies Percentages
1. Business 21 26.25
2. Lawyer 14 17.50
3. Business Manager 1 1.25
4. Dentist 2 2.50
5. Social Worker 5 6.25
6. Engineer 5 6.25
7. Chemist 2 2.50
8. Office Worker 1 1.25
9. Sociologist 2 2.50
10. Physician 15 18.75
11. Teacher 1 1.25
12. Mathematician 1 1.25
13. Physical Education Teacher 1 1.25
14. Accountant 3 3.75
15. Scientist 1 1.25
16. Psychologist 2 2.50
17. Artist 2 2.50
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of students who scored at each level is also given. Respondents who
describe themselves as enterprising, decisive, or imperturbable score
5.5 or above, and those who respond as deeply emotionally sensitive
persons score below 5.5. It is of interest to note that 24 of the sub¬
jects (30 per cent) scored 5 or 6, whereas 52 (66 per cent) scored
within the 1 to 4 range.
Chronological Age
Table 12 is a frequency distribution of the subjects' chronological
ages. Each subject's age was rounded off to the nearest year, and the
per cent of subjects in each age group was computed. The vast majority
(90 per cent) of the subjects used for this study were either 18 or 19
years of age.
Analysis of Data
Data gathered from measures of self-perception, scholastic aptitude,
academic performance, expressed interest, and vocational maturity were
subjected to statistical tests for significance of difference between
correlations. The researcher found the Spearman Rank Difference Cor¬
relation Coefficient (rs) and the "t" associated with the value of "rs"
to be appropriate for determining the significance of the value of ”t".
An ejqplanation of formulas is given in Appendix I. In order to test
his hypotheses, the researcher arbitrarily chose the 0.05 level of
significance and used a one-tailed test.
Measures of Self-Perception and Vocational Preference
The Extraversion-Introversion and the Tough Poise-Responsive
Emotionality Scales on the 16 PF are considered as indicators of how
a person perceives himself, and the Occupational Introversion-
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Table 12
Frequency Distribution and Percentages
of the Subjects' Chronological Ages







Extroversion and Masculinity-Femininity Scales on the SYIB are also
considered as measures of an individual's self-perception.
The researcher hypothesized that there is no statistically signifi¬
cant relationship between the subjects' self-perceptions (as measured
by the Extraversion-Introversion and the Tough Poise-Responsive
Emotionality Scales on the 16 PF) and their vocational preferences
(as measured by the Occupational Introversion-Extroversion and the
Masculinity-Femininity Scales on the SVIB). Conparisons between these
variables were made to detearmine the significance of difference between
the subjects' self-perceptions and their vocational preferences by
computing a Spearman Rank Difference Correlation Coefficient between
the scores of each of the variables.
Table 13 summarizes the data regarding the subjects' self-percep¬
tions as measured by the dimensions on the 16 PF and their vocational
preferences as measured by the dimensions on the SVIB. It is very
significant to note that of the six hypotheses tested, only three
significant correlations were found; that is, three hypotheses were
accepted and three were rejected. Appendices II through VI give the
raw data on each of the comparisons made to test these hypotheses.
Tough Poise-Responsive Emotionality Scale (16 FT) vs. Occupational
Introversion-Extroversion Scale (SVIB). The computed value for the
"rs" is 0.01; the standard error of ”rs" is .11; and the obtained "t"
value is 0.09. The hypothesis that there is no significant difference
between these variables was supported by the data.
Table 13
Analyses fox Significance of Difference Between the Subjects' Self-Perception
Dimensions on the 16 PF and Vocational Preference Dimensions on the SVIB
Dimension Comparison rs ^rs^ Computed
t value









































Analyses For Significance of Difference Between the Subjects' Self-Perception
Dimensions on the 16 PF and Vocational Preference Dimensions on the SVIB
Dimension Coirparison rs Ors' Computed
t value









.11 .11 .98 78 Not significant
Note: ^ ^rs denotes standard error of correlation.
With 78 degrees of freedom, a t value of 1.67 (one-tailed test) is required




Extraversion-Introversion Scale (16 PF) vs. Masculinity-Femininity
Scale (SVIB). The conputed value for the "rs” is 0.031; the standard
error of "rs" is .11; and the obtained "t" value is 0.03. The hy¬
pothesis that there is no significant difference between these variables
was supported by the data.
Extraversion-Introversion Scale (16 PF) vs. Occupational Intro¬
version-Extroversion Scale (SVIB). The computed value for "rs" is
-0.56; the standard error of "rs" is .11; and the obtained "t" is 5.92.
The hypothesis that there is no significant difference between these
variables was not supported by the data.
Tough Poise-Responsive Emotionality Scale (16 PF) vs. Masculinity-
Femininity Scale (SYIB). The computed value for "rs" is 0.29; the
standard error of "rs" is .11; and the obtained "t" value is 2.67. The
hypothesis that there is no significant difference between these vari¬
ables was not supported by the data.
Occupational Introversion-Extroversion Scale (SVIB) vs. Masculinity-
Femininity Scale (SVIB)♦ The computed value for "rs" is 0.20; the
standard error of "rs" is .11; and the obtained "t" value is 2.28. The
hypothesis that there is no significant difference between these vari¬
ables was not supported by the data.
Extraversion-Introversion jScale (16 PF) vs. Tough Poise-Responsive
Emotionality_Scale (16 PF). The computed value of "rs" is 0.11; the
standard error of "rs" is .11; and the obtained "t" value is 0.98. The
hypothesis that there is no significant difference between these vari¬
ables was supported by the data.
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Measures of Realism Between Chronological Age and Vocational Preference
The chronological ages of the subjects were taken from their per¬
sonal record folders. The purpose for using this dimension was to
determine the realism between the subjects' chronological ages and
their vocational preferences as measured by the Age-Related Scale on
the SVIB.
Chronological Age and Age-Related Scale (SVIB]. It was hypothe¬
sized that no statistically significant relationship would be found
between the two variables. The computed value for the "rs" is 0.011;
the standard error of "rs" is .11; and the obtained "t" value is 0.10.
The hypothesis was supported by the data. Table 14 summarizes the
testing of this hypothesis. Complete data can be found in Appendix
VIII.
Measures of Realism Between Scholastic Aptitude, Academic Perfoiroance,
and Vocational Preference
The researcher was interested in knowing the realism between his
black subjects' scholastic aptitudes in combination with their academic
performances and their vocational preferences.
It was hypothesized that no statistically significant relationship
would be found between the subjects' scholastic aptitudes and their
vocational preferences and that no statistically significant relation¬
ship would be found between academic performance and vocational pre¬
ference. Table 15 summarizes the results of the tests made on these
hypotheses. Appendices IX through XIV show the data used in making
these tests.
SATCV+M) vs. High School Grade Point Averages. The computed value
Table 14
Analyses for Significance of Difference Between the Subjects'
Chronological Ages and Vocational Preferences
Dimension Comparison rs Conputed
t value











.011 .11 .10 78 Not significant
Notet ^ ^rs denotes standard error of correlation.
^ With 78 degrees of freedom, a t value of 1.67 (one-tailed test) is required
to reach .05 level of significance.
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Table 15
Analyses for Significance of Difference Between the Subjects' Combined
SAT Scores, High School Grade Point Averages and Basic
Interest and Occupational Scales
Dimension Conparison rs ^5rs^ Corrputed
t value

































.10 .11 .89 78 Not Significant
Table 15 (Continued)
Analyses for Significance of Difference Between the Subjects' Combined
SAT Scores, High School Grade Point Averages and Basic
Interest and Occupational Scales
Dimension Conparison rs Confuted
t value



















.45 .11 4.46 78 P^- .05
Note: ^ ^rs denotes standard error of correlation
^ With 78 degrees of freedom, a t value of 1.67 (one-tailed test) is required




for "rs'* is 0.53; the standard error "rs” is .11; and the obtained “t”
value is 5.51. The hypothesis that there is no statistically signifi¬
cant relationship between these variables was not supported by the data
SAT (V+M) vs. Basic Interest Scales (SVIB). The computed value for
"rs** is 0.50; the standard error of "rs" is .11; and the obtained "t"
value is 5.10. The hypothesis that there is no statistically signifi¬
cant relationship between these variables was not supported by the data
SAT (V+M) vs. Occupational Scales (SVIB). The computed value for
"rs" is 0.19; the standard error of "rs" is .11; and the obtained "t"
value is 1.73. The hypothesis that there is no statistically signifi¬
cant relationship between these variables was not supported by the data
Occupational Scales (SVIB) vs. High School Grade Point Averages.
The computed value for "rs" is 0.10; the standard error of "rs" is .11;
and the obtained "t" value is 0.89. The hypothesis that there is no
statistically significant difference between these variables was
supported by the data.
High School Grade Point Averages vs. Basic Interest Scales (SVIB).~
The corrputed value for "rs" is 0.30; the standard error of "rs" is .11;
and the obtained "t" is 8.40. The hypothesis that there is no statis¬
tically significant relationship between these variables was not
supported by the data.
Basic Interest Scales (SVIB) vs. Occupational Scales (SVIB). The
computed value for "rs" is 0.45; the standard error of "rs" is .11; and
the obtained "t" value is 4.46. The hypothesis that there is no




1. Findings as revealed by the subjects' combined verbal and
mathematical scores on the Scholastic Aptitude Test were
a. Ten subjects (12 per cent) scored between 1000
and 1390. The average score for the national
norming sample was 1000.
b. Seventy subjects' (87.5 per cent) scores ranged
from 400 to 990.
2. Findings as revealed by the subjects' high school grade point
averages were
a. Five subjects (6.25 per cent) earned high school
grade point averages equivalent to an "A".
b. Forty-one subjects (51.25 per cent) earned high
school grade point averages equivalent to "B"
or "Bf".
c. Thirty-three subjects (41.25 per cent), earned
high school grade point averages equivalent to
"C" or "Ct".
3. Findings as revealed by the subjects' scores on the Basic
Interest Scales, Occupational Scales, Age-Related Scales, Masculinity-
Femininity Scale and Occupational Introversion-Extroversion Scale of
the Strong Vocational Interest Blanks were
a. Eighty (88.75 per cent) subjects' scores ranged from
50 to 79 on the Basic Interest Scales. Scores within
those ranges are interpreted to reflect interest in
the same kinds of activities as men employed in
occupations related to a given field.
b. Forty-two subjects' (52.8 per cent) scores ranged
from 40 to 54 on the Occupational Scales. Any score
of 40 or above is interpreted to reflect occupational
interests very similar to those of men employed in a
given field.
c. Sixty-six subjects' (82.5 per cent) scores on the
Age-Related Scale ranged from 30 to 59. A score of
30 or above reflects maturity of vocational interest.
66
d. Fifty-six subjects' (70 per cent) scores on the
Masculinity-Femininity Scale ranged from 50 to
74, denoting masculine vocational interest.
e. Nine of the subjects' (11.25 per cent) scores on
the Occupational Introversion-Extroversion Scale
ranged from 60 to 79, indicating that these
subjects do not like to work with people.
f. Seventy-one of the subjects' (88.75 per cent)
scores on the Occupational Introversion-Extro¬
version Scale ranged from 20 to 59, indicating
that these subjects like to work with people.
4. Findings as revealed by the expressed interests of the subjects
were;
a. Fifty subjects (62.5 per cent) expressed inter¬
ests indicating a preference for vocations in
either business, law, or medicine.
b. The next areas of popularity with the subjects
were engineering and social work.
5. Findings as revealed by the subjects' scores on the Extraver¬
sion-Introversion and the Tough Poise-Responsive Emotionality Scales
of the Sixteen Personality Factor Questionnaire were-
a. Forty-two (52.5 per cent) of the subjects' scores
ranged from 5 to 6 on the Extraversion-Introver¬
sion Scale. This denotes that most of the sub¬
jects expressed outgoing characteristics.
b. Fifty-two of the subjects' (66 per cent) scores
on the Tough Poise-Responsive Emotionality Scale
ranged from 1 to 4, indicating that these subjects
are guided by their emotions.
6. Findings with respect to the subjects' chronological ages were
a. Forty subjects (50 per cent) were 19 years old.
b. Thirty-two subjects (40 per cent) were 18 years
old.
7. There was no statistically significant relationship between the
subjects' self-perceptions as measured by scores on the Tough
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Poise-Responsive Emotionality Scale of the 16 PF and their vocational
preferences as measured by scores on the Occupational Introversion-
Extroversion Scale of the SVIB.
8. There was no statistically significant relationship between
the subjects' self-perceptions as reflected by scores on the Extra¬
version-Introversion Scale of the 16 PF and their vocational prefer¬
ences as measured by scores on the Masculinity-Femininity Scale of the
SVIB.
9. There was a statistically significant relationship between the
subjects' self-perceptions as reflected by scores on the Extraversion-
Introversion Scale of the 16 PF and their vocational preferences as
reflected by scores on the Occupational Introversion-Extroversion
Scale of the SVIB.
10. There was a statistically significant relationship between
the subjects' self-perceptions as measured by scores on the Tough
Poise-Responsive Emotionality Scale of the 16 PF and their vocational
preferences as measured by their scores on the Masculinity-Femininity
Scale of the SVIB.
11. There was a statistically significant relationship between
the subjects' vocational preferences as reflected by scores on the
Occupational Introversion-Extroversion Scale of the SVIB and the sub¬
jects' vocational preferences as measured by scores on the Masculinity-
Femininity Scale of the SVIB.
12. There was no statistically significant relationship between
the subjects' self-perceptions as measured by scores on the Extra¬
version-Introversion Scale of the 16 PF and the subjects'
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self-perceptions as measured by scores on the Tough Poise-Responsive
Emotionality Scale of the 16 PF.
13. There was no statistically significant relationship between
the subjects' chronological ages and their vocational preferences as
reflected by their scores on the Age-Related Scale of the SVIB.
14. There was a statistically significant relationship between the
subjects' scholastic aptitudes as indicated by their combined verbal
and mathematical scores on the SAT and academic performances as shown
by their high school grade point averages.
15. There was a statistically significant relationship between the
subjects' scholastic aptitudes as measured by their combined verbal and
mathematical scores on the SAT and their vocational preferences as
measured by scores on the Basic Interest Scales of the SVIB.
16. There was a statistically significant relationship between the
subjects/ scholastic aptitudes as indicated by their combined verbal
and mathematical scores on the SAT and their vocational preferences as
measured by scores on the Occupational Scales of the SVIB.
17. There was no statistically significant relationship between
the subjects' vocational preferences as measured by scores on the Occu¬
pational Scales of the SVIB and academic performances as indicated by
their high school grade point averages.
18. There was a statistically significant relationship between the
subjects' academic performances as reflected by their high school grade
poinj; averages and vocational preferences as indicated by their scores
on the Basic Interest Scales of the SVIB.
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19. There was a statistically significant relationship between the
subjects' vocational preferences as measured by their scores on the
Basic Interest Scales of the SVIB and vocational preferences as
measured by their scores on the Occupational Scales of the SVIB.
CHAPTER V
DISCUSSION OF THE DATA
The basic hypothesis of this study is that no statistically signi¬
ficant relationship would appear between the subjects' self-perceptions
and the realism of their vocational preferences. Conparisons were made
between the different dimensions in the present study to determine the
degree of relationship and level of significance by computing the
Spearman Rank Difference Correlation Coefficient technique and the "t"
value of each dimension. The subjects were taken from the 1970-71
freshman class of Morehouse College. Eighty students were selected at
random from an enrollment of 320.
Self-Perception and Vocational Preference
It was hypothesized that no statistically significant relationship
would be found between the subjects' self-perceptions as measured by
the Extraversion-Introversion, Tough Poise-Responsive Emotionality
Scales of the 16 PF and the subjects' vocational preferences as
measured by the Occupational Introversion-Extroversion, Masculinity-
Femininity Scales on the SVI3. The data presented in Table 13 shov/
that only three of the six stated hypotheses were supported. Howeyer,
there was evidence of some relationship between the subjects' self¬
perceptions and vocational preferences.
16 PF Extraversion-Introversion and SVIB Occupational Introversion-
Extroversion Scales
It was posited that no statistically significant relationship
would be found between the subjects' self-perceptions as measured by
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the scores on the Extraversion-Introversion Scales of the 16 PF and
vocational preferences as measured by scores on the Occupational Intro¬
version-Extroversion Scales of the SVIB. The hypothesis was not
supported by the data. Even though the hypothesis was stated in null
form, a negative significant correlation was anticipated because
"introverts" score lower on the 16 PF and higher on the SVIB. This
finding supports the contention that these instruments are measuring
the same variables.
16 PF Tough Poise-Responsive Emotionality and SVIB Occupational
Introversion-Extroversion Scales
A comparison was made between scores on the Tough Poise-Responsive
Emotionality Scales of the 16 PF and scores on the Occupational Intro¬
version-Extroversion Scales of the SVIB. It was posited that no
statistically significant relationship would be found, and the hypothe¬
sis was supported by the data. It was noted that a "high" score on the
Tough Poise-Responsive Emotionality Scale denotes a person with socially
outgoing personality and a "low" score on the Responsive Emotionality
Scale denotes a person who is emotionally sensitive. A "low** score on
the SVIB scale indicates an "extrovert" and a "high" score denotes an
"introvert". This finding means that students who were found to possess
socially outgoing qualities on the 16 PF did not necessarily show enter¬
prising characteristics on the SVIB.
16 PF Tough Poise-Responsive Emotionality and SVIB Masculinity-
Femininity Scales
It was hypothesized that no statistically significant relationship
would be found between the subjects' self-perceptions as measured by the
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scores on the Tough Poise-Responsive Emotionality Scales of the 16 PF
and vocational preferences as measured by scores on the Masculinity-
Femininity Scale of the SVIB. A positive correlation was expected
because the traits described on the Tough Poise Scale of the 16 PF
(enterprising, decisive, imperturbable) (Cattell, Eber and Tatsuoka,
1970) are similar to those common among people who hold occupations
described as masculine on the SVIB (computer salesman, petroleum
engineers, pilots, veterinarians) (Campbell, 1969). There was a
positive significant relationship between the variables.
The findings indicate that the students who scored "high” on the
Tough Poise Scale of 16 PF also scored "high" on the Masculinity Scale
on the SVIB or students who scored "low" on the Responsive Emotionality
scale on the 16 PF did likewise on the Femininity Scale on the SVIB.
However, the findings point out that the subjects' self-reports of
their personality variables are consistent with their measured voca¬
tional interests.
16 PF Extraversion-Introversion and Masculinity-Femininity
Scales on the SVIB
It was hypothesized that no statistically significant relationship
would be found between the subjects' self-perceptions as measured by
scores on the 16 PF Extraversion-Introversion Scales and their voca¬
tional preferences as measured by scores on the SVIB Masculinity-
Femininity Scale. The hypothesis was supported by the data, which
probably means that the students who were categorized as "extroverts"
on the 16 PF may not possess masculine interests on the SVIB or the
students who were classified as "introverts" did not necessarily possess
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feminine interests.
SVIB Occupational Introversion-Extroversion and Masculinity-
Femininity Scales
A comparison was made between scores on the Occupational Introver¬
sion-Extroversion Scale and Masculinity-Femininity Scale on the SVIB.
The hypothesis was not supported by the data, which showed that students
who were classified as "extroverts" also possess masculine interests and
the students who were categorized as "introverts" have feminine
interests.
It is puzzling that scores on the 16 PF Extraversion-Introversion
Scales and scores on the Masculinity-Femininity Scales of the SVIB do
not correlate, but the scores on the Occupational Introversion-Extro¬
version and the Masculinity-Femininity Scales of the SVIB do correlate.
It may be that both instruments do not measure the same traits. There¬
fore, one cannot expect with confidence that "extroverts" will necessar¬
ily display masculine interests or that an "introvert" would necessarily
display feminine interests.
16 PF Extraversion-Introversion and Tough Poise-Responsive
Emotionality Scales
It was hypothesized that no significant relationship would be found
between scores on the Extraversion-Introversion and Tough Poise-Respon¬
sive Emotionality on the 16 PF. The hypothesis was supported by the
data. It appears that students who possess socially outgoing person¬
alities are not necessarily enterprising, but may very well be emotion¬
ally sensitive.
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Chronological Age and Vocational Preference
Chronological Ages and Age-Related Scales on the SVIB
The investigator hypothesized that no statistically significant
relationship would be found between the subjects' chronological ages
and their vocational preferences as measured by scores on the Age-Related
Scales of the SVIB. The hypothesis was supported by the data, which
probably means that some of the students were sure about their vocational
preferences and some were not. Moreover, it could be that some of the
students who made wise choices had received sufficient information re¬
garding their vocation and those students who made unrealistic decisions
had not received sufficient information concerning their vocations.
Scholastic Aptitude, Academic Performance
and Vocational Preference
SAT (V+M) and High School Grade Point Averages
It was hypothesized that no statistically significant relationship
would be found between the subjects' scholastic aptitudes as measured by
the SAT (V+M) and their academic performances as measured by their high
school grade point averages. However, a positive significant relation¬
ship was found between the variables, which means that the subjects'
scholastic aptitudes were compatible with their academic performances.
SAT CV+M] and Basic Interest Scales
A comparison was made between the subjects' SAT (V+M) scores and
their scores on the Basic Interest Scales of the SVIB. It was stated
that no statistically significant relationship would be found. A
positive significant relationship was found between the two variables,
which means that the students who score "high" on the SAT (V+M) were
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expected to score "high” on the Basic Interest Scales and are likely to
have similar specified types of activities as men-in-general.
SAT CV+M) and Occupational Scales
It was hypothesized that no statistically significant relationship
would be found between the subjects' scholastic aptitudes as measured
by the SAT (V+M) scores and their vocational preferences as measured by
the scores on the Occupational Scales of the SVIB. However, a positive
significant relationship was expected and found, which means the stu¬
dents who scored "high" on the SAT (V+M) and "high" on the Occupational
Scales probably have "likes" and "dislikes" similar to those persons
in their chosen field.
It seems reasonable to expect that students with high measured
scholastic aptitudes may be aware of more factors involved in vocational
preferences than those of lesser measured scholastic aptitudes. Once
again, this may indicate that subjects of low scholastic aptitude may
be choosing vocations which require training for which they have poor
academic backgrounds and that these choices may be made on the basis of
such factors as prestige, or earnings rather than on ability and
interest.
High School Averages and Occupational Scales
A comparison was made between the subjects' high school grade
point averages and their scores on the Occupational Scales as measured
by the SVIB. It was stated that no statistically significant relation¬
ship would be found. The hypothesis was supported by the data, which
means that the students who have "good" high school averages did not
necessarily make "high" scores on the Occupational Scales, and could
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possibly change their vocations, which would be compatible with their
academic performance in the future.
It is interesting to note that the findings showed that the SAT
(V+M) scores and scores on the Occupational Scales correlate signifi¬
cantly, whereas the high school grade point averages and the scores
on the Occupational Scales did not correlate significantly, which seems
to indicate that the SAT (V+M) scores are a better predictor than the
high school grade point averages regarding the students' choosing a
vocation compatible with their inventoried interests.
High School Averages and Basic Interest Scales
It was hypothesized that no statistically significant relationship
would be found between the subjects' high school grade point averages
and their scores on the Basic Interest Scales of the SVIB. The findings
show that there was a positive significant relationship between the two
variables, which probably means that those students with "good” high
school grade point averages also scored "high" on the Basic Interest
Scales and have indicated specified types of activities similar to men-
in-general. Moreover, students who have low high school averages may
not consider education as being a road to success.
Basic Interest and Occupational Scales
A comparison was made between scores on the Basic Interest and
Occupational Scales of the SVIB; it was posited that no statistically
significant relationship would be found. The findings showed a positive
significant relationship between the two variables. The SVIB manual
purports that, in general, scores on the Occupational Scales should
correlate significantly with scores on the Basic Interest Scales.
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Considering the fact that scores on the Basic Interest Scales compare
with the subjects' interests to those people in a particular field and
scores on the Occupational Scales compare their interests to those per¬
sons who work within that field, it is only to be expected that the
scores on the Basic Interest and Occupational Scales will correlate
positively.
This Study As It Related To Earlier TWork
Self-Perception and Vocatinnal Preference
Previous studies in the related literature agreed that the choice
of an occupation tells something about the personality of the individual.
However, it was hypothesized by the researcher that no statistically
significant relationship would be found between the subjects' self¬
perceptions and their vocational preferences. Of the six hypotheses
stated regarding self-perceptions and vocational preferences, the find¬
ings for three hypotheses showed a positive significant relationship,
which indicates some relationship.
The comparisons which showed a positive significant relationship
are:
A. 16 PF Extraversion-Introversion and SVIB Occupational
Introversion-Extroversion Scales
B. 16 PF Tough Poise-Responsive Emotionality and SVIB
Masculinity-Femininity Scales
C. SVIB Occupational Introversion-Extroversion and
Masculinity-Femininity Scales.
This substantiates the findings of (Carter, 1940; Super, 1951;
Tageson, 1960; Stephenson, 1961; Holland, 1966; Bare, 1970) which showed




The researcher hypothesized that no statistically significant rela¬
tionship would be found between the subjects' chronological ages and
their scores on the Age-Related Scale of the SVIB. The hypothesis was
supported; and, therefore, does not substantiate the previous findings
(Ginzberg et al., 1951; Beilin, 1955; Hill, 1965; Hollender, 1967).
They pointed out that a choice of a vocational preference becomes more
realistic with advancing age.
Scholastic Aptitude and Academic Performance
The related literature in the present study revealed that the
scholastic aptitude and academic performance of an individual were im¬
portant factors in his vocational preference. However, it was the
assumption of the researcher that no statistically significant relation¬
ship would be found between the subjects' scholastic aptitudes, academic
performances and their vocational preferences.
One of the six hypotheses supported by the data was that no signi¬
ficant relationship would be found between the subjects' academic per¬
formances and their vocational preferences. This substantiates the
findings of Kilgore (1963), whose study showed very little association,
if any, between his subjects' intelligence levels and vocational pre¬
ferences. However, there was a statistically significant relationship
between the subjects' scholastic aptitudes, and their vocational pre¬
ferences, which support the findings (Feldt, 1959; Anastasi, 1966;
Hollender, 1967).
CHAPTER VI
CONCLUSIOJS, IMPLICATICNS, AND RECOMMENDATIONS
Conclusions
An analysis and interpretation of these data warranted the conclu¬
sions which follow;
1. The vocational preferences of the subjects were an indication
of their personality as measured by; (a) scores on the Extraversion-
Introversion Scale of the 16 PF vs. scores on the Occupational Intro¬
version-Extroversion Scale of the SVIB, (b) scores on the Tough Poise-
Responsive Emotionality Scale of the 16 PF vs. scores on the Masculin¬
ity-Femininity Scale of the SVIB, and (c) scores on the Occupational
Introversion-Extroversion Scale vs. scores on the Masculinity-Feminin¬
ity Scale of the SVIB.
2. The chronological ages of the subjects were not important
factors in the maturity of their vocational decisions as measured by
their chronological ages vs. scores on the Age-Related Scale of the
SVIB.
3. The SAT (V+M) scores of the subjects were significantly
related to their high school grade point averages.
4. The scholastic aptitudes of the subjects were significantly
related to their vocational preferences as measured by the scores on
the SAT (V+M) and their scores and the Occupational Scales of the SVIB.
5. The academic performances of the subjects were not signifi¬
cantly related to their vocational preferences as measured by their
high school grade point averages and their scores on the Occupational
Scales of the SVIB.
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6. There was evidence of some relationship between the subjects'
self-perceptions and realism of their vocational preferences as measured
by: (a) scores on the Extraversion-Introversion Scale of the 16 PF vs.
scores on the Occupational Introversion-Extroversion Scale of the SVIB,
(b) scores on Tough Poise-Responsive Emotionality Scale of the 16 PF vs.
scores on the Masculinity-Femininity Scale of the SVIB, (c) scores on
the Occupational Introversion-Extroversion Scale vs. scores on the
Masculinity-Femininity Scale of the SVIB, (d) scores on the SAT (V+M)
vs. scores on the Basic Interest Scales of the SVIB, (e) scores on the
SAT (V+M) vs. scores on the Occupational Scales of the SVIB, (f) high
school grade point averages vs. scores on the Basic Interest Scales of
the SVIB, and (g) scores on the Basic Interest Scales vs. scores on the
Occupational Scales of the SVIB.
Inplications
The conclusions drawn from the findings of this study seem to
warrant the implications below:
1. Since the vocational preferences of the subjects were indica¬
tions of their personality, it seems to imply that students are fairly
good judges of careers with which they will be most comfortable.
2. The chronological ages of the subjects were not important
factors in the maturity of their vocational preferences,which seems to
imply that there may be other factors that influenced the vocational
preferences of the subjects. This indicates that the counselor cannot
assume that the older student is any more likely to make wise vocational
decisions than is the younger student. Therefore, the counselor must
look for other indications of maturity.
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3. The scholastic aptitudes of the subjects were significantly
related to their first semester academic performances. These findings
imply that those subjects who score well on the SAT (V+M) show adequate
promise to succeed academically in whatever field they choose.
4. The scholastic aptitudes of the subjects were important factors
in their vocational decisions. These findings seem to imply that those
subjects with high measured scholastic aptitudes are likely to make
wise vocational decisions.
5. The fact that the academic performances of the subjects were
not correlated significantly with their vocational preferences, seems
to imply that the academic performances of the subjects had little or
no Influence on their vocational decisions.
6. The fact that eight of the thirteen hypotheses were correlated
positively, seems to imply that there was some relationship between the
subjects' self-perceptions and realism of their vocational preferences.
Recommendations
The implications inferred from the conclusions drawn from the
findings of this study seem to warrant the recommendations which follow;
1. That undergraduates who plan careers should seek help from
their counselors for assistance in making realistic vocational prefer¬
ences.
2. That the "interest and personality measures" of students
receive more attention by educators in order to help them find satis¬
faction in their chosen field of work.
3. That the institution continues a special services program con¬
cerned with innovative curricula to insure that the students will succeed
82
in the academic environment. Moreover, this program should be designed
to meet the needs of students who may have had some kind of experiential
deficits, such as those with inadequate high school preparation, recipi¬
ents of welfare or vocational rehabilitation program benefits and those
students whose cultural heritage was not represented sufficiently or
accurately in the traditional curricula.
4. That educators continue to use the SAT (V+M) scores and high
school averages as factors in trying to help students choose a vocation
compatible with their abilities.
5. That this study be replicated in other sections of the United
States and the findings compared with this study (with the same boundary,
scope and delimitations). This should be done in order to determine if
it is applicable to any black male freshman college students.
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Appendix I
Formula for the Spearman Rank Difference Correlation
Coefficient: rs
Function
It is the opinion of Siegal (1966) that all the statistics based
on ranks, the Spearman Rank Difference Correlation Coefficient was
the earliest to be developed and is perhaps the best known today.
This statistic, sometimes called rho, is here represented by rs. It
is a measure of association which requires that both variables be
measured in at least an ordinal scale so that objects or individuals
under study may be ranked in the ordered series.
Tied Cfoservations
When a considerable number of ties are present, one uses formula










When N is 10 or larger, the significance of an obtained rs under
the null hypothesis may be tested by (Kendall, 1948a, pp. 47-):
Appendix II
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Correlation Between Scores on the SVIB Occupational Introversion-
















1 60 6.0 21 33 3.5
2 36 2.3 22 48 3.0
3 50 1.0 23 36 4.0
4 54 3.8 24 58 2.2
5 48 4.3 25 51 2.6
6 40 1.0 26 69 5.8
7 25 1.2 27 40 1.0
8 41 5.9 28 27 5.1
9 48 4.2 29 51 2.0
10 48 6.0 30 45 4.3
11 49 3.5 31 40 5.1
12 40 3.3 32 32 1.0
13 41 9.3 33 36 2.0
14 28 1.8 34 54 2.2
15 36 3.1 35 23 6.2
16 40 1.3 36 49 5.1
17 46 4.4 37 47 1.0
18 38 6.7 38 65 3.3
19 39 6.7 39 48 1.0

















41 41 3.3 61 48 1.9
42 39 6.8 62 24 4.5
43 35 6.5 63 58 8.6
44 42 4.4 64 43 1.0
45 40 5.4 65 58 1.6
46 54 2.1 66 40 3.4
47 36 7.0 67 76 5.5
48 27 3.2 68 57 1.8
49 60 6.6 69 28 5.8
50 45 2.0 70 49 6.6
51 59 5.2 71 47 5.2
52 32 5.7 72 46 2.7
53 29 6.4 73 46 3.5
54 73 2.4 74 62 7.7
55 40 5.0 75 36 3.5
56 50 3.1 76 38 4.2
57 41 4.0 77 24 3.1
58 40 4.9 78 47 2.3
59 60 1.0 79 30 2.0
60 48 5.7 80 61 6.7
Note: The computed value of "rs" for the data presented in
Appendix II is .01; the standard error of "rs" is .11; and
























ion Between Scores on the 16 PF Extraversion-Introversion















1.3 56 21 6.5 56
8.1 44 22 5.2 51
2.8 35 23 6.7 68
6,7 70 24 2.7 38




6.8 48 1 27 5.9 51
5.1 70 28 6.0 64
6.3 52 29 4.3 68
4.8 64 30 4.5 60
5.9 42 31 7.1 61
1.0 53 32 4.6 58
5.9 70 33 6.1 60
7.0 42 34 4.7 29
4.4 35 35 5.1 46
6.0 53 36 6.4 61
4.8 43 37 5.3 46
5.9 61 38 4.8 62
6.8 57
1 j 39 5.1 60








































6.9 60 61 3.2 53
9.8 62 62 7.8 35
6.9 56 63 4.1 49
5.3 42 64 5.8 34
7.3 61 65 4.7 57
3.9 56 66 10.0 42
6.8 58 67 3.0 65
9.0 49 68 5.9 65
6.4 56 69 7.2 43
5.9 69 70 4.2 66
3.0 51 71 8.2 65
5.7 61 72 5.3 48
10.0 52 73 6.8 65
4.5 64 74 6.1 58
6.5 61 75 6.8 49
5.5 43 76 5.2 58
6.0 62 77 7.9 49
4.5 58 78 5.0 38




The computed value of for the data presented in
III is -.031; the standard error of "rs" is .11;











































ion Between Scores on the 16 PF Extraversion-Introvi












1.3 60 21 6.5
8.1 36 22 6.2
2.8 50 23 6.7
6.7 54 24 2.7
4.6 48 25 6.2
3.2 40 26 3.1
6.8 25 27 5.9
5.1 41 28 6.0
6.3 48 29 4.3
4.8 48 30 4.5
5.9 49 31 7.1
1.0 40 32 4.6
5.9 49 33 6.1
7.0 28 34 4.7
4.4 36 35 5.1
6.0 40 36 6.4
4.8 46 37 5.3
5.9 38 38 4.8
6.8 39 39 5.1



































6.9 41 61 3.2 48
9>8 39 62 7.8 24
6.9 35 63 4.1 58
5.3 42 64 5.8 43
7.3 40 65 4.7 58
3.9 54 1 66 10.0 40
6.8 36 67 3.0 76
9.0 27 68 5.9 57
6.4 60 69 7.2 28
5.9 45 70 4.2 49
3.0 59 71 8.2 47
5.7 32 72 5.3 46
10.0 29 73 6.8 46
4.5 73 74 6.1 62
6.5 40 75 6.8 36
5.5 40 76 5.2 38
6.0 41 77 7.9 24
4.5 40 78 5.0 47




The computed value of rs^for the data presented in
ix IV is -.56| the standard error of ”rs" is .11;











































Between Scores on the 16 PF Tough Poise-Respons












6.0 56 21 3.5
2.3 54 22 3.0
1.0 35 23 4.0
3.8 70 24 2.2
4.3 62 25 2.6
1.0 57 26 5.8
1.2 48 27 1.0
5.9 78 28 5.1
4.2 52 29 2.0
6.0 64 30 4.3
3.5 42 31 5.1
3.3 53 32 1.0
9.3 70 33 2.0
1.8 42 34 2.2
3.1 35 35 6.2
1.3 53 36 5.1
4.4 43 37 1.0
6.7 61 38 3.3
6.7 61 39 1.0



































3.3 60 61 1.9 53
6.8 62 62 4.5 35
6.5 56 63 8.6 49
4.4 42 64 1.0 34
5.4 61 65 1.6 57
2.1 56 66 3.4 42
7.0 58 67 5.5 65
3.2 49 68 1.8 65
6.6 56 69 5.8 43
2.0 69 70 6.6 66
5.2 51 71 5.2 65
5.7 61 72 2.7 48
6.4 52 73 3.5 49
2.4 64 74 7.7 58
5.0 61 75 3.5 49
3.1 43 76 4.2 58
4.0 62 77 3.1 49
4.9 58 78 2.5 38
1.0 58 79 2.0 39
5.7 57 80 6.7 64
The computed value of the "rs” for the data presented
endix V is .295 "the standard error of "rs" is .II5 and
tained "f* value is 2.67.
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Correlation Between Scores on the SVIB Occupational Introversion-
















1 60 56 21 33 56
2 36 54 22 48 51
3 50 35 23 36 68
4 54 70 24 58 38
5 48 62 25 51 62
6 40 57 26 69 62
7 25 48 27 40 51
8 41 70 28 27 64
9 48 52 29 51 68
10 48 64 30 45 60
11 49 42 31 40 61
12 40 53 32 32 58
13 41 70 33 36 60
14 28 42 34 54 29
15 36 35 35 23 46
16 40 53 36 49 61
17 46 43 37 47 46
18 38 61 38 65 62
19 39 57 39 48 60
















































































































The conputed value of ’•rs" for the data presented
dix VI is .20; the standard error of "rs” is .11; a
btained "t" value is 2.28.
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Correlation Between Scores on the 16 PF Extraversion-Introversion














1 1.3 6.0 21 6.5 3.5
2 8.1 2.3 22 5.2 3.0
3 2.8 1.0 23 6.7 4.0
4 6.7 3.8 24 2.7 2.2
5 4.6 4.3 25 6.2 2.6
6 3.2 1.0 26 3.1 5.8
7 6.8 1.2 27 5.9 1.0
8 5.1 5.9 28 6.0 5.1
9 6.3 4.2 29 4.3 2.0
10 4.8 6.0 30 4.5 4.3
11 5.9 3.5 31 7.1 5.1
12 1.0 3.3 32 4.6 1.0
13 5.9 9.3 33 6.1 2.0
14 7.0 1.8 34 4.7 2.2
15 4.4 3.1 35 5.1 6.2
16 6.0 1.3 36 6.4 5.1
17 4.8 4.4 ! 37 5.3 1.0
18 5.9 6.7 38 4.8 3.3
19 6.8 6.7 39 5.1 1.0
































6.9 3.3 61 3.2 1.9
9.8 6.8 62 7.8 4.5
6.9 6.5 63 4.1 8.6
5.3 4.4 64 5.8 1.0
7.3 5.4 65 4.7 1.6
3.9 2.1 66 10.0 3.4
6.8 7.0 67 3.0 5.5
9.0 3.2 68 5.9 1.8
6.4 6.6 69 7.2 5.8
5.9 2.0 70 4.2 6.6
3.0 5.3 71 8.2 5.2
5.7 5.7 72 5.3 2.7
10.0 6.4 73 6.8 3.5
4.5 2.4 74 6.1 7.7
6.5 5.0 75 6.8 3.5
5.5 3.1 76 5.2 4.2
6.0 4.0 77 7.9 3.1
4.5 4.9 78 5.0 2.5
5.9 1.0 79 6.4 2.0
5.3 5.7 1 80 1.8 6.7
i The computed value for "rs” for the data presented in
ndix VII is .11? the standard error of ”rs'* is .11; and










































tion Between Chronological Ages and Scores on the
Age-Related Scale of the SVIB
CA Score Student CA
18 33 21 18
18 29 22 19
18 46 23 18
19 26 24 19
18 27 25 19
19 35 26 19
19 38 27 19
19 33 28 18
19 37 29 18
19 51 30 18
18 41 31 17
19 41 32 18
18 32 33 19
19 48 34 17
18 45 35 19
18 41 36 20
18 42 37 18
17 39 38 19
19 39 39 19
18 28 40 18
Appendix VIII (Continued)
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Student CA Score Student CA Score
41 18 31 61 18 45
42 19 32 62 18 43
43 19 45 63 17 39
44 19 53 64 18 32
45 19 22 65 19 32
46 18 46 66 19 35
47 19 38 67 18 42
48 19 48 68 20 21
49 18 33 69 18 42
50 18 30 70 19 42
51 18 35 71 19 36
52 19 45 72 19 25
53 17 39 73 18 42
54 19 23 74 19 27
55 19 36 75 19 24
56 19 30 76 19 48
57 17 31 77 19 50
58 19 46 78 18 41
59 19 6 79 19 49
60 18 30 80 18 34
Note: The computed value of "rs" for the data presented in
Appendix VIII is .0115 the standard error of "rs” is .11;
and the obtained "t" value is .10.
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Appendix IX
Correlation Between Combined Verbal and Mathematical Scores on
















1 790 3.00 21 670 2.00
2 660 3.50 22 640 3.00
3 530 3.00 23 890 4.00
4 680 2.50 24 520 1.95
5 720 3.00 25 690 3.00
6 710 2.00 26 700 2.50
7 620 2.50 27 740 2.00
8 880 3.00 28 750 2.00
9 750 3.00 29 600 2.00
10 1140 3.50 30 840 3.00
11 1300 4.00 1 31 1090 3.50
12 770 3.00 32 1000 3.00
13 470 3.00 33 820 3.00
14 550 2.50 34 1300 4.00
15 590 2.00 35 930
■
2.50
16 540 2.00 36 910 2.00
17 750 3.00 37 840 3.00
18 880 2.50 I 38 670 2.00
19 870 2.50 39 670 3.00

















41 900 2.50 61 540 3.00
42 870 2.50 62 730 2.00
43 920 3.00 63 1000 3.50
44 840 2.50 64 880 3.00
45 880 3.00 65 710 3.00
46 900 3.00 66 930 3.00
47 720 2.50 67 880 3.00
48 740 3.00 68 640 3.00
49 780 2.00 69 780 3.00
50 760 3.00 70 1170 4.00
51 940 3.50 71 1110 2.00
52 1110 3.50 72 710 3.00
53 580 2.00 73 800 2.00
54 560 2.00 74 640 2.50
55 1050 3.00 75 720 3.00
56 930 2.00 76 820 3.00
57 860 3.50 77 730 4.00
58 680 2.50 78 590 3.00








Note: The computed value of ”rs*‘ for the data presented in
Appendix IX is .53; the standard error of *’rs" is .11; and






















ation Between Verbal and Mathematical Scores on the SAT













790 53 21 670 32
660 46 22 640 36
530 42 23 890 38
680 34 24 520 24
720 46 25 690 26
710 21 26 700 32
620 46 27 740 57
880 39 28 750 29
750 32 29 600 30
1140 34 30 840 46
1300 45 31 1090 48
770 40 32 1000 51
470 49 33 820 48
550 42 34 1300 66
590 36 j 35 930 33
540 42 36 910 34
750 48 37 840 50
880 30 38 670 18























41 900 48 » '
j
540 37
42 870 33 62 730 43




45 880 54 65 710 23
46 900 23 66 930 46
47 720 34 67 880 56
48 740 32 68 640 45
49 790 48 69 780 47
50 760 50 70 1170 43
51 940 43 : 71 1110 48
52 1110 31
(
j 72 710 46




54 560 50 74 640 19
55 1050 46 i 720 35
56 630 45 - 820 40
57 860 32 77 730 47
58 680 42 78 590 48
59 720 48 79 650 36
60 790
'
46 1 80 880 39
Note: The computed value of ’•rs" for the data presented in
Appendix X is .50; the standard error of "rs” is .11; and






















ween Combined Verbal and Mathematical Scores on










53 21 670 32
46 22 640 36
42 j 23 890 38
34 24 520 24
46 25 690 26
21 i 26 700 32
46 i 27 740 51




! 29 600 30
s
34 1 30 840 46
35 31 1090 48
40 32 1000 51




36 ‘ 35 930 33
42
j
1 36 910 34















































900 48 61 540 37
870 33 62 730 25
920 53 63 1000 43
840 46 64 880 29
880 54 65 710 23
900 23 66 930 46
720 34 67 880 56
740 32 68 640 45
780 48 69 780 47
760 50 70 1170 43
940 43 ! 71
1
1110 48
1110 31 1 72 710 46
580 40 73 800 50
560 50 74 640 19
1050 46 75 720 35




680 42 78 590 48
720 48 79 650 36
790 46 80 880 39
•i The computed value of "rs" for the data presented in
^ndix XI is .19; the standard error of "rs" is .11; and






















Between High School Grade Point Averages and Scores















3.50 53 21 2.00 32
3.50 46 22 3.00 36
3.00 42 23 4.00 38
2.50 34 24 1.95 24
3.00 46 25 3.00 26
2.00 21 26 2.50 32
2.50 46 27 2.00 51
3.00 39 28 2.00 29
3.00 32 29 2.00 30
3.50 34 30 3.00 46
4.00 45 31 3.50 48
3.00 40 32 2.00 51
2.00 49 33 3.00 48
2.50 52 34 4.00 66
2.00 36 35 2.50 33
2.00 42 36 3.00 34
3.00 48 37 3.00 50
3.50 30 38 2.00 18
2.50 37 39 3.00 29



















m. 2.50 48 61 3.00 37
42 2.50 33 62 2.00 25
43 3.00 53 63 3.50 43
44 2.50 46 64 3.00 29
45 3.00 54 65 3.00 23
46 3.00 23 66 3.00 46
47 2.50 34 67 3.00 56
48 3.00 32 68 3.00 45
49 2.00 48 69 3.00 47
50 3.00 50 70 4.00 43
51 3.50 43 71 2.00 48
52 3.50 31 72 3.00 46
53 3.00 40 73 2.00 50
54 2.00 50 74 2.50 19
55 3.00 46 75 3.00 19
56 2.00 45 76 3.00 35
57 3.50 32 77 3.00 40
58 2.50 42 78 4.00 47
59 2.50 48 79 3.00 48
60 3.00 46 80 2.50
' ' —■
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Note: The computed value of "rs" for the data presented in
Appendix XII is .lOj the standard error of "rs” is .11; and






















ation Between High School Grade Point Averages and Scores

















3.00 58 21 2.00 52
3.50 64 22 3.00 63
3.00 41 23 4.00 68
2.50 58 24 1.95 52
3.00 53 25 3.00 55
2.00 68 26 2.50 35
2.50 63 27 2.00 61
3.00 63 28 2.00 65
3.00 62 29 2.00 51
3.50 61 30 3.00 59
4.00 54 31 3.50 68
3.00 65 32 2.00 68
2.00 75 33 3.00 71
2.50 69 34 4.00 67
2.00 58 35 2.50 59
2.00 53 36 2.00 52
3.00 71 37 3.00 65
3.50 61 38 2.00 56
2.50 52 39 3.00 45




















41 2.50 62 61 3.00 62
42 2.50 62 62 2.00 66
43 3.00 66 63 3.50 65
44 2.50 50 64 3.00 33
45 3.00 75 65 3.00 41
46 3.00 48 66 3.00 41
47 2.50 59 67 3.00 61
48 3.00 60 68 3.00 57
49 2.00 68 69 3.00 68
50 3.00 59 70 4.00 63
51 3.50 59 71 2.00 61
52 3.50 73 72 3.00 69
53 2.00 68 73 2.00 65
54 2.00 59 74 2.50 43
55 3.00 59 75 3.00 63
56 2.00 59 76 3.00 73
57 3.50 71 77 4.00 73
58 2.50 54 78 3.00 68
59 2.50 70 79 2.50 42
60 3.00 68 80 3.00 68
Notes The confuted value of ”rs'* for data presented in
Appendix XIII is .30; the standard error of "rs" is .11;
and the obtained ”t" value is 8.40.
Appendix XIV
Correlation Between Scores on the Basic Interest Scales and
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1 58 53 21 52 32
2 64 46 22 63 36
3 41 42 23 68 38
4 58 34 24 52 24
5 53 46 25 55 26
6 68 21 26 35 32
7 63 46 27 61 51
8 63 39 28 65 29
9 62 32 29 51 30
10 61 24 30 59 46
11 54 45 31 68 48
12 65 40 32 68 51
13 75 49 33 71 48
14 69 52 34 67 66
15 58 36 35 59 33
16 53 42 36 52 34
17 71 48 37 65 50
18 61 30 38 56 18
19 52 37 39 45 29






































62 48 61 62 37
62 33 62 66 25
66 53 63 65 43
50 46 64 33 29
75 54 65 41 23
48 23 66 64 46
59 34 67 61 56
60 32 68 57 45
68 48 69 68 47
59 50 70 63 43
59 50 ; 71 61 48
73 31 72 69 46
68 40 73 65 50
59 50 74 43 19
59 46 75 63 35
59 45 76 73 40
71 32 77 73 47
54 42 78 68 48
70 48 79 42 36
68 46 80 68 39
5; The confuted value of ''rs" for data presented in
jndix XIV is .45; the standard error of ’*rs" is .11;
the obtained “t" value is 4.46.
110
Anastasi, Anne. Psychological testing. (3rd ed.) New York: The
Macmillan Company, 1966.
Barnes, E. J. Counseling and the black student: the need for a new
view. In R. L. Jones (ed.). Black Psychology. New York:
Harper and Row Publishers, 1972.
Child, G. B. Is the work ethic realistic in an age of automation?
In H. J. Peters and J. C. Hansen (ed.). Vocational guidance and
career development. New York: The Macmillan Company, 1970.
Ginzberg, E., Ginsberg, S. W., Axelrad, S., & Herma, J. L. Occupa¬
tional choice. New York: Columbia University Press, 1951.
Goff, Regina M. Some educational implications of the influence of
rejection on aspiration levels of minority group children. In
R. L. Jones (ed.). Black Psychology. New York: Harper and Row
Publishers, 1972.
Holland, J. L. The psychology of vocational choice. Waltham,
Massachusetts: Ginn and Company, 1966.
Hunt, E. F. An introduction to the study of society. (2nd ed.)
New York: The Macmillan Company, 1962.
Kendall, M. G. Rank correlation methods. London: Griffin, 1948a.
Parsons, Frank. Choosing a vocation. Boston: Houghton Mifflin
Co., 1909.
Peters, H. J. & Hansen, J. C. Vocational guidance and career
development. New York: The Macmillan Conpany, 1970.
Ill
Rogers, C. R. Cllent-centered therapy. Boston: Houghton Mifflin,
1951.
Siegel, Sidney. Nonparametric statistics for the behavioral sciences.
New York; McGraw-Hill Book Conpany, 1956.
Super, D. E. The psychology of careers. New York: Harper and Row
Publishers, 1957.
Super, D. E., Starishevsky, R., Matlin, N., & Jordaan, J. P. Career
development; self-concept theory. New York: College Entrance
Examination Board, 1963.
Tageson, C. F. The relationship of self-perceptions to realism of
vocational choice. Washington, D. C.; Catholic University of
America Press, 1960.
Thomas, A., & Sillen, S. Racism and psychiatry. New York: Brunner/
Mazel, 1972.
Tyler, L. E. The work of the counselor. New York: Appleton-
Century-Cro fts, 1961.
Warner, W. L., Meeker, M. & Eells, K. Social class in America. New
York: Harper and Row Publishers, 1960.
Williams, W. S. Black economic and cultural development; a prerequi¬
site to vocational choice. In R. L. Jones (ed.). Black Psychol¬
ogy. New York: Harper and Row Publishers, 1972.
Wilson, J. A. R., Robeck, M. C., & Michael, W. B. Psychological
foundations of learning and teaching. New York: McGraw-Hill, 1969.
Zaccaria, Joseph S. Theories of occupational choice and vocational
development. New York: Houghton Mifflin Company, 1970.
112
Articles, Periodicals, Manuals, Yearbooks, Bulletins,
Handbooks, and Unpublished Theses and Dissertations
Bare, C. E. Personality and self correlates of occupational aspira¬
tions. The Vocational Guidance Quarterly, 1970, 18(4), 297-304.
Beilin, H. The application of general developmental principles to the
vocational areas. Journal of Counseling Psychology, 1955, 2,
53-57.
Canpbell, D. P. Manual Supplement of the Strong Vocational Interest
Blank. Stanford, California, 1969.
Carter, H. D. The development of vocational attitudes. Journal of
Counseling Psychology, 1940, 4, 185-191.
Cattell, R. D., Eber, H. W., & Tatsuoka, M. M. Handbook for the
Sixteen Personality Factor Questionnaire. Champaign, Illinois:
Institute for Personality and Ability Testing, 1970.
Educational Testing Service. College board score reports: a guide for
counselors and admissions officers. Princeton, New Jersey:
Educational Testing Service, 1970.
Feldt, Leonard S. The role of testing in guidance. The Educational
Forum, March, 1959.
Green, R. L. Black quest for higher education: an admissions dilemma.
Personnel and Guidance Journal, 1969, 47, 905-911.
Hill, W. B. An experimental investigation of the study of occupational
choice by students in a suburban high school. Unpublished
doctoral dissertation. Temple University, 1965.
Hollender, J. W. Development of a realistic vocational choice.
Journal of Counseling Psychology, 14(4), 1967.
113
Kilgore, J. A. The vocational preferences of a group of college
freshmen. Unpublished master's thesis, Atlanta University, 1963.
Lipsett, L. Social factors in vocational development. Personnel and
Guidance Journal, 1962, 40(5), 432-437.
O'Hara, R. P. and Tiederaan, D. V. Vocational self-concepts in
adolescence. Journal of Counseling Psychology, 1959, 6, 292-301.
Stephenson, R. R. Occupation choice as a crystallized self-concept.
Journal of Counseling Psychology, 1961, 8, 211-215.
Strong, E. K., Jr. Vocational interests of men and women. Stanford:
Stanford University Press, 1943.
Super, D. E. A theory of vocational development. American Psycholo¬
gist, 1953, 185-190.
Super, D. E. Vocational adjustment; implementing a self-concept.
Occupations, 1951, 30, 82-92.
Whitla, D. K. College entrance examination board admissions testing
program. In 0. K. Buros (ed.). The sixth mental measurements
yearbook. Highland Park, New Jersey; Gryphon Press, 1965.
Zimmerman, W. S. College entrance examination board scholastic
aptitude test. In 0. K. Buros (ed.). The sixth mental measure¬





Certificate in Tailoring, Tuskegee Institute, 1945
A. B., Business Administration, Morehouse College, 1953
M. A., Counseling and Guidance, Atlanta University, 1965
Further Study: Atlanta University, Secondary Education, 1958
VT-5, School of Social Work, University of
Georgia, 1966
A-5, Administration, Atlanta University, 1968
Ph.D. Candidate, Counseling and Guidance, Atlanta University, 1973
Dissertation; "The Relationship of Self-Perceptions to Realism
of Vocational Preferences Among Male Freshmen
in a Small Liberal Arts College”
Experience;
Teacher of Tailoring, Atlanta Training School, 1947-52
Teacher of Tailoring, S. H. Archer High School, 1960-62
Teacher of Social Studies, S. H. Archer High School, 1962-64
Resource Counselor, Area IV, Atlanta Public School System, 1965-66
Social Worker, Title I Program, Areas III and IV, 1967-69
Social Worker, Headstart Program, 1967-69
Counselor, Special Services Program - HEW, Morehouse College,
1970-71
Professional Affiliations:
National Education Association; Georgia Education Association;
Visiting Teachers Association; Georgia Personnel Guidance
Association; American Personnel Guidance Association; American
115
School Counselor Association? Atlanta Area Council Boy Scouts
of America Advisory Committee? Technical Advisor to EOA
Neighborhood Service Center? South Atlanta Advisory Committee
Personal Information;
Native of Bessemer, Alabama? married, two children? Deacon,
Friendship Baptist Church? Superintendent of Sunday School,
four years, Friendship Baptist Church? Member, Phi Beta Sigma
Fraternity, Morehouse College
